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THE    NEWS
Gilman’s Evolving AP Program
by Riley SecoR & Dale WateRS

 Gilman’s AP Program is designed 
to allow strong students to challenge 
themselves, have a taste of college-level 
courses, and show colleges that they 
are willing and able to take challenging 

Rafay Ahmad (‘13)  works on his ballistic pendulum lab in AP Physics. Photo by David Cha

Bulletin Board 2.0
The Gilman News is pleased to present an optimized bulletin board that we 
hope will encourage more people to post. To post, submit your comment to 
a senior editor of the Gilman News staff. The first topic is targeted towards 
seniors. On the bulletin board:

• All posts will remain anonymous to the public
• You can discuss topics with students and faculty, including News articles, 

current events, and school life
•	 The News has posted the first discussion topic:

With seniors’ college applications period coming to a close and  
early rounds of admission behind us, write about your experience 
while waiting for the decision letter. Do you think the college selection 
process is driving the class of 2013 closer together or further apart?

 Socrates said the unexamined life was 
not worth living. Gilman students are not 
so sure. In a recent survey, only half of the 
respondents agreed that there should be 
exams at Gilman. The sophomores were 
the most vehemently anti-exam, with 
a mere 44% in favor. This is probably 
because sophomores reported the most 
stress of any grade when studying for 
and taking exams. As a whole, Gilman’s 
stress level correlated strongly with its 
opposition to exams.
 Certain groups reported a lower stress 
level. The strongest factor was whether or 
not a student enjoyed his classes; those 
who did were less likely to be stressed 
while taking exams and much less likely 
to say that there should not be exams. One 
result was especially surprising: those 
who sought to outperform others, rather 
than demonstrate effort, learn the mate-
rial, or improve their grades, reported the 
lowest stress level when taking exams. 
 Gilman’s study habits, if respondents’ 
answers can be trusted, seem exception-
ally healthy. Less than fifteen percent 
of students said that they studied for 
exams on the day of the exam or on the 
day before, and the same goes for skip-
ping breakfast on exam days. More than 
half of students slept the recommended 
7-9 hours of sleep per night, and most of 
the others came in at a respectable 4-6. 
Teachers would be heartened to learn 
that over 80 percent of students attend 
Reading Day, with sophomore and junior 

attendance rates exceeding 95 percent. 
 So if study habits are not the prob-
lem, what is? One explanation is that 
Gilman’s exams are too visual for other 
types of learners to perform their best 
on them. Non-visual learners were less 
likely than visual learners to agree that 
exams were successful measures of stu-
dent knowledge; perhaps teachers should 
consider updating their exams to reflect 
Gilman’s diversity of learning styles. 
Science exams might be a good place to 
start, since lab components could easily 
be worked in for kinesthetic learners.
 Students’ real issue with exams, how-
ever, was something much simpler. While 
a majority of Gilman students hoped 
that exams would improve their grades, 
the 48% who disagreed were far more 
likely to be anti-exam than their peers 
(p=.001). If students are stressed by the 
fear of lower grades, the solution might 
be to start preparing more for exams. Of 
the students surveyed, only 50% said that 
their preparedness had increased in suc-
cessive years, while a full 15% admitted 
that it had gone down. Teachers might 
also agree to reduce the weighting of 
exams in semester grades.
 Even if reform does happen, exams 
may never become palatable to the stu-
dent body. Consider, for example, the 
never-ending complaints about Gilman’s 
lunches, despite constant improvements 
to the menu. In the end, it seems that 
Gilman must either live with students’ 
discontent, or get rid of exams altogether. 

Students Give Exams a Failing Grade
by JoSeph White

classes. The AP Program has a national 
reputation for its intensity and rigor. 
However, some people fear that the AP 
Program actually inhibits teachers, forc-
ing them to teach to the test, rushing 
quickly through much of the material 
or skipping it entirely. Next year, the 
AP curriculum will experience some big 
changes. As a result, Gilman has begun 
deliberations on how to best handle the 
changes while recieving input from the 
various academic departments.
 Offering three AP courses, the Science 
Department provided an experienced 
assessment of the AP Program. Mr. Lauer 
praised the AP Science Program for its 
thoroughness and range of material, 
saying that, “If [the Science Department] 
were to make an honors curriculum, we 
wouldn’t change much from our current 
AP course.” Dr. Salcedo, on the other 
hand, believes that the AP Program is 
too rigid, remaining from the days when 
AP scores mattered more to colleges and 
could be used to obtain college credits. 
He believes that the AP Program “is very 
constricting”, though Lauer said that 
the only major restriction was the time 
frame. Indeed, students must learn an 
admittedly large amount of information 
in less time than a normal class in order 
to be prepared for the AP exam in May. 
Ms. Tassoni noted that because most 
schools have their students take Basic 
Chemistry before taking the AP vari-
ant, the AP curriculum is designed with 
the assumption that students already 
know a fair amount of chemistry. As a 
result, Gilman students are at a severe 
disadvantage, having to learn the basics 
of Chemistry as well as the demanding 
AP curriculum. Department Head Mr. 

Siwinski stated, “the purpose of the 
AP Program is to challenge the boys.” 
Although he maintains Gilman students 
were challenged prior to the AP Program, 
“the AP brand helps Gilman look good 
among other schools.” He believes that 

while there is merit to the AP Program, 
it will need to undergo some substantial 
changes in the near future in order to stay 
relevant.
 Members of other departments also 
expressed their opinions on the matter. 
Mr. Hastings, Director of the Tickner 
Writing Center, believes that, “For certain 
subjects, the AP curriculum is the best 
way to prepare students for proficiency. 
The experience of preparing for an AP 
exam equips students to organize their 
study processes for a massive body of 
knowledge.” Mr. Gamper, Director of 
Admissions, believes that math, science, 
and foreign language classes are best 
suited for AP Programs. Dr. Harris of 
the history department agrees, explain-
ing that, “The AP format is best suited 
to Math, Science, and Foreign Language 
courses, but is not well suited for more 
philosophical courses such as English 
and History.” Also, Dr. Harris believes 
that while students benefit from peers 
with similar abilities in some areas, they 
also benefit from a diverse range of class-
mates, which can be lost in the course 
rankings.
 Mr. Jacobs of the Math department 
gave a particularly personal and insight-
ful view of the AP program and the phi-
losophy behind it. He said, “I’ve taught 
BC Calculus [an AP class] every year 
since I’ve been here, and I love it. The 
curriculum is strong and covers every-
thing a Calculus course should. That 
said, I wouldn’t really care whether or 
not I had the AP brand on my class; as 
long as I can teach my students at a high 
level, it’s fine with me. In the same vein, if 
some classes would be better without the 

continued on page 4

further analysis on page 3

Surveyed students reported they would 
study the most for the following classes:
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   Having recently parsed the data from 
its comprehensive survey, the Gilman 
News gave the school a rare opportunity 
to look into the depths of student opinion 
on political and moral issues. While it is 
undoubtedly fascinating to gain a sense 
of whom the students supported for the 
2012 campaign, perhaps the most star-
tling results published were those detail-
ing the evolution question. When asked 
“do you support the theory of evolution”, 
17% of those surveyed, including students 
and teachers, responded no. Moreover, 
11% of those surveyed replied that they 
did not know where their views stood on 
this issue.  
        Nationwide, distrust in evolution has 
remained relatively steady. According 
to a Gallup poll, 47% of people believed 
that evolution, whether divinely guided 
or not, existed, in both 1982 and 2012. 
The sad reality is that biological evolu-
tion has become so politicized that many 
have jettisoned it altogether on largely 
tenuous religious grounds. In addition, 
it remains plausible that many students 
and adults unfortunately may not have 
been taught the abounding evidence in 
support of evolution. Although teachers 
feel the pressure to not teach concepts 
contrary to student’s religious beliefs, it is 
imperative that students are given access 
to the comprehensive data that provide 
the rational grounds for evolution.
 At Gilman, not only do those surveyed 
exhibit far less denial of evolution than 
the nation does, but the data also sug-
gest that as students develop in their 
high school experience, they become 
more accepting of evolution. The fresh-

men, who have little or no teaching on 
the subject of biology when they enter, 
represented the greatest fraction who 
denied the theory, with nearly a quarter 
expressing their disbelief. Meanwhile,  
under 13% of juniors and seniors, the 
majority of whom have taken a biology 
course, expressed doubt. The Gilman 
Science Department can reasonably be 
credited with teaching students well on 
the matters of biology, so the distrust of 
evolution that still exists must stem from 
other sources – religion and politics.
 To be clear, evolution is not under 
scientific scrutiny and distrust. Many 
polls indicate that over 90% of scientists 
believe in the theory. To assert that the 
theory of evolution is correct and true 
in the same way that any other notion 
backed by thorough scientific data is – 
such as the idea that the Earth revolves 
around the Sun – is not dogmatic. Mr. 
Siwinski, Head of the Gilman Science 
Department, expressed similar support. 
“Yes, I believe in evolution,” he com-
mented, “The scientific data point to 
the fact that species change over time.” 
He also noted that many deny evolution 
because of faith and religion. Indeed, 
many people do just that, but the problem 
that lingers is that those who deny evolu-
tion create an anti-scientific mentality 
that undermines rationality. By and 
large, those who deny evolution because 
of religion mistakenly assume that faith 
and evolution are mutually exclusive. 
They attempt to interpret religious text 
literally, and assert the falsehood of sci-
entific evidence. But the evidence is pres-
ent. One need only look at DNA, fossil, or 
biogeographic evidence, for example, in 

order to accept the veracity of the theory. 
The deniers conjure a false dichotomy 
between religion and evolution.
 Those who deny evolution would not be 
nearly so harmful to scientific thought if 
not for the fact that science as we under-
stand it, is founded upon and predicated 
by the notion of evolution. When asked if 
he believed that evolution was an integral 
part of biology, Mr. Siwinski responded, 
“Yes, I do.” As scientist Bill Nye similarly 
claimed, “Evolution is the fundamental 
idea in all of life science, and in all of biol-
ogy. It’s very much analogous to trying to 
do geology without believing in tectonic 
plates.” To deny evolution is to deny sci-
ence and fact. Thus, it is essential that the 
politicized, unjustified, and unsubstanti-

Evolution: When Scientific Evidence is Disregarded
by Noah DelWiche ated attack on evolution ends.

        Even though the Gilman student body 
and faculty showed great support for evo-
lution when compared to the nation, the 
fact that 17% of those surveyed claimed 
they did not believe in evolution is deeply 
concerning. Throughout life, as well as 
in science, we are forced to thoroughly 
examine our preconceived notions. As 
New Yorker contributor Jonah Lehrer 
noted, “Science education is not simply a 
matter of learning new theories. Rather, it 
also requires that students unlearn their 
instincts, shedding false beliefs the way 
a snake sheds its old skin.” To lambaste 
extensive scientific evidence on one issue, 
but then to live in and support a world 
dedicated to it is simply hypocritical.

 Gilman’s mission is to prepare its 
graduates for the rest of their lives, and 
as a subset, for their future careers. It is 
unfortunate that the second-fastest grow-
ing job market in the country revolves 
around a field completely alien to most of 
our student body. It is not the students’ 
fault – far from it – the responsibility 
lies with the designers of the traditional 
college preparatory curriculum. The job 
landscape is changing, and in an eco-
nomic environment where employment 
is becoming harder to come by, Gilman 
cannot afford to ignore one of the fastest 
growing job sectors in the country. It is 
an opportunity that we should not miss.
  A mer ica bui lt 
its private sector 
economy on innova-
tion. Computer sci-
ence is at the core of 
modern innovation: 
look no further than 
the internet tools we 
use every single day 
that are taking over 
Main Street and 
Wall Street simulta-
neously – Facebook, 
GroupOn, Twitter… the products of com-
puter science stand poised to make mil-
lions for their creators. One thread runs 
common amongst successful internet-age 
entrepreneurs: they started early. The 
founders of the largest household names 
today – Apple, Microsoft, and Google – 
began their revolutionary ventures while 
in college. But they certainly started 
programming before that.
 CNN contributor Douglas Rushkoff 
summarizes the situation in an elegant 
way: the difference between the program-
mer and the non-programmer, he says, is 
not the difference between the mechanic 
and the driver – instead, it is the differ-
ence between the driver and the passen-
ger. Without knowing how to drive the 
car, “you are forever dependent on your 
driver to take you where you want to go. 
You’re even dependent on that driver to 
tell you when a place exists.”
 AP Computer Science is not the pana-
cea to this problem. The AP course is 
structured in a thoroughly uncreative 
way, emphasizing syntax and trivialities 
over the genuine excitement of problem 
solving. The exam occasionally flirts with 
brief attempts at engaging the student, 
offering glimpses of actually interest-
ing problems, but ends up slathering 
over them with heaps of mundanities. 
It’s better than nothing, of course – the 
AP program at least exposes students to 
computer science, providing them with 

a sufficient elementary understanding 
of the subject to continue their own 
studies.  Instead, the solution is courses 
independent of the CollegeBoard that 
present students with the interesting and 
dynamic challenges of programming. 
 We are entering, for better or for worse, 
an algorithmic world. As more of our lives 
become dependent on computers, it is 
imperative that we understand them. We 
interact with technology so frequently, it 
is absurd to consider that the traditional 
high school curriculum continues to 
neglect classes that explain what powers 
21st-century innovation and empower 
students to become a part of it.
 It is vital that we understand what 

powers our world. As 
our society becomes 
progressively more 
technology-depen-
dent, running this 
technology becomes 
a  p r o g r e s s i v e l y 
more important job. 
Gilman needs to be 
producing, alongside 
politicians, educa-
tors, artists, doctors, 

and leaders for the 
digital age. There 

is no doubt, being seated on the forefront 
of innovation is a position of power. 
Eli Pariser brings the issue of “The 
Filter Bubble” to light in its eponymous 
book, in which he details the dangers of 
increasingly personalized online bubbles 
completely eliminating the serendipity of 
information that expands an informa-
tion consumer’s worldview. Unlike the 
newsrooms of decades past, where editors 
decided what the public would read the 
next day, today’s ever-personalized digi-
tal newsroom is subject to the whims of 
the algorithms that power it, and in turn, 
the developers of said algorithms. Teach-
ing computer science from an early age 
serves two purposes in this regard: one, it 
helps produce future technology leaders, 
and just as importantly, it ensures all of 
us understand what’s going on behind the 
scenes a little better.
 The idea of incorporating computer 
science into the traditional curriculum is 
quickly on the rise. Elite schools around 
the country are adding computer science 
requirements for their students. Gilman 
must not allow itself to miss the boat. 
Relying on coordinated classes with Bryn 
Mawr and Roland Park is not the answer 
– it is time for Gilman to realize the 
importance that computer science will 
hold for its future graduates, and start 
producing drivers, not passengers, in the 
revolution of the twenty-first century.

The Case for Computer Science
by RiShi beDi

Photo by David Cha
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 In the wake of the Sandy Hook tragedy, 
the nation has finally started seriously 
addressing the issue of guns. The United 
States, with 300 million guns in circula-
tion, has more guns per capita than any 
other country in the world. Considering 
the prevalence of these weapons, it is 
about time that people discuss the impli-
cations, dangers, and mindsets surround-
ing them.
 Of course, whenever guns are men-
tioned, many people tremble in fear. The 
image of the NRA, complete with its eagle 
carrying a rifle clenched in its claws, has 
continually frightened the populace. 
It is important though to look past the 
mythical, monster image of the NRA to 
understand the debate centering around 
guns.
 The opponents of stricter gun control 
usually share two core arguments. The 
first asserts that more guns decrease the 
levels of crime, based primarily on John 
Lott’s explicitly titled book More Guns, 
Less Crime. The mindset is that civil-
ians with guns can combat the estranged 
and violent who walk among our midst. 
The second key excessive support of the 
Second Amendment.
 The glaring problem with the former 
statement regarding crime is how incred-
ibly fragile and indeed misleading it 
is. As Ian Ayres and John J. Donohue 
articulate in their work shooting down 
the More Guns Less Crime hypothesis, 
Lott’s work only uses data from 1977-
1992 to compare crimes in states where 
carrying a concealed weapon is legal 
and with those that it is not. If one were 
to extend the data to 1999, and use the 
same statistical regressions, one would 
find that the levels of violent crime, rape, 
aggravated assault, robbery, property 
crime, auto theft, burglary, and larceny 
actually increased in those states with 
concealed carry legislation.
 The inherent issue with the constitu-
tional argument, on the other hand, is its 
simplicity. The framers of the constitu-
tion included a right to bear arms. This, 
however, does not mean that background 
checks are off limits or that barring 
certain types of weaponry is unconstitu-

tional.
 In a pseudo press conference (there 
were no questions or comments allowed 
besides those of the protesters), NRA 
executive vice president Wayne LaPierre 
weighed in on how the nation should 
progress following the tragedy. His prem-
ise was that “The only thing that stops 
a bad guy with a gun is a good guy with 
a gun… The only way to stop a monster 
from killing our kids is to be personally 
involved and invested in a plan of abso-
lute protection.”
 Mr. LaPierre did not hesitate to point 
fingers at the media, the video game 
industry, and just about everything else 
besides guns themselves. Chris Murphy, 
a congressman and senator who serves 
Newtown, Connecticut, commented 
when handed a transcript, calling it, “The 
most revolting, tone deaf statement I've 
ever seen.” In an interview with Meet the 
Press days following his conference, Mr. 
LaPierre maintained that gun control just 
won’t work and that guns make people 
safer.
 With such assertions being flung left 
and right, it is important to look at the 
facts of the matter. The Harvard School 
of Public Health found by studying 26 
wealthy industrialized nations that 
the more guns there are, the more gun 
related homicides there are. The United 
States has a gun homicide rate 15 times 
higher than that of any wealthy European 
nation. Moreover, the simple claim that 
gun control just won’t work is patently 
false. There is ample evidence in coun-
tries around the world that gun control 
has curbed the gun homicide rate. Aus-
tralia, for example, following a 36 person 
mass shooting in 1996 passed more strin-
gent gun control and since then firearm 
homicides have dropped 59 percent.
 It is true that the issue of violence and 
mass shootings is quite complicated. We 
do need to look at the failed mental health 
system and its waning funding and per-
haps also at the way we idolize and expose 
ourselves to violence. However, because 
they are the heart of this debate, guns 
should be left on the table and thoroughly 
discussed.

A Call for Dutiful Citizenship:
The need to examine guns in our nation

by teDDy DelWiche

 Advanced placement classes are 
designed to challenge the best and the 
brightest, giving them a college-level 
course at the high school level. The idea 
of AP’s makes sense, but it has failed time 
and time again to come to fruition. As per 
the College Board website: “In AP class-
rooms, the focus is not on memorizing 
facts and figures. Instead you’ll engage 
in intense discussions, solve problems 
collaboratively, and learn to write clearly 
and persuasively.” In every AP class I have 
been in, these aforementioned intense 
discussions do not exist, and it seems 
as though the primary focus is directed 
toward memorizing facts. In my friend’s 
U.S. History class that caters to the exam, 
every day was devoted to a set time 
period, memorizing dates, events, and 
people, no matter how trivial – merely 
because that material might appear on 
the AP exam. Yet, from their experiences, 

the students do not fully understand the 
concept behind these facts. The AP there-
fore fails at its main focus.
 In my non-AP U.S. History class, we 
were not restricted by the exam; rather, 
we could choose discussion topics as well 
as the discussion lengths. As a result, 
we were able to engage in these intense 
discussions, often lasting the entire 
class. Furthermore, I was able to better 
understand not just the events but also 
their significance because of the amount 
of time we dedicated to discussion. 
 History and Science teachers alike 
have agreed that AP exams force them 
to cover topics at a rate that is seldom 
beneficial to the students, perhaps even 
hindering their ability to comprehend the 
subject. If teachers were given the free-
dom to cover topics however they wished, 
they would better be able to prepare their 
students for success – the primary reason 
for education in the first place.

Replacing the Advanced Placement
by beN RothkiN

EXAMS BY THE NUMBERS
Exams succeed in 

measuring students’ 
knowledge

I prefer to study 
either alone or in a 

group

I study _ hours per 
exam

I will visit Gilman on 
reading day

My exams will _ my 
grades

Studying for exams 
stresses me

My preparedness _ 
every year during 
my time at Gilman

There should be 
exams at Gilman

Over 250 people responded to the survey.
There were at least 50 respondents from each class.

Yes

No

0–2 
hours

6+ 
hours

3–5 
hours

No

No

No

Lower

Yes

Yes

Yes

Raise

Alone

Increased

Decreased

Neither in-
creased nor 
decreased

With 
others
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When I was young, my teachers and 
parents would ask me what I wanted to 
be when I grew up, and probably like 
many of you, I said I wanted to be a pro-
fessional football player, a soccer player, 
or a baseball player; the list goes on. At 
the time, I did not realize how difficult 
it would be to become a professional at 
any sport. According to the NCAA, high 
school athletes have about a 1.55% chance 
of becoming a professional. When com-
pared to the acceptance rate of Harvard, 
a mere 5.9%, one has about a 4% better 
chance of being accepted to Harvard than 
becoming a professional athlete. Believe 
me, I am not trying to say either of these 
accomplishments are impossible; in fact, 
all we have to do is look at the Ravens’ 
roster to find that center Matt Birk is a 
Harvard alumnus. But now that I am 
a college-bound senior, I have realized 
that my hopes of becoming a professional 
athlete are quickly fading. However, this 
does not mean that I cannot still be in the 
heat of the action in ten or fifteen years.

Over the holiday break, I was given 
the experience of a lifetime by a lifelong 
friend who lives in Virginia. On Sunday, 
December 23rd, I had the opportunity 
of going to the Ravens game, a decisive 
victory over the New York Giants 33-14 
which allowed the Ravens to clinch the 
AFC North while essentially knocking 
the Giants out of playoff contention. 
Although many Gilman students may 
have also been at the game or may have 
watched it at home, I can guarantee that 
none of you saw the game as I did; sitting 
in an eighteen wheel production truck 
watching it on about twenty different TV 
screens with about ten guys constantly 

shouting. I guess I forgot to mention an 
important detail about my friend’s dad: 
he is the executive producer of Fox Sports 
for football and NASCAR.

Have you ever wondered how an event 
such as a live football game is produced 
for your viewing pleasure? Well, I know 
that I have. Although the Ravens game 
was not the first time I had been in the 
Fox Sports production truck during a 
game, it was, however, the first time I had 
the opportunity to be a part of the action. 
My friend and I were assigned the job of 
helping keep stats during the game. We 
first arrived at the stadium around noon 
and found that we had plenty of time to 
kill, so we did what anyone would do when 
given all-access passes to anywhere in the 
entire stadium: we went on the field a 
couple of times, went up to the Press Box, 
ate there for free, and met Troy Aikman. 
The day was off to a great start, but all this 
fun could not last the entire day – or could 
it? As game-time approached, everyone 
in the trucks started to get serious. The 
head of stats called a meeting in which he 
assigned my friend, myself, and two other 
guys the specific stats that he wanted 
each one of us to take. I was in charge 
of the quarterbacks. I had to keep track 
of the number of attempts made by each 
quarterback in the ranges of 0-9 yards, 
10-19 yards, 20+ yards, attempts when 
out of pocket, yards per completion, total 
yards, and yards after the catch. Although 
I did not ask why they wanted these stats 
to be recorded in this specific way, an 

A Job in Sports off the Field
by GRaNt louNSbuRy

 It can be easy to forget that an interna-
tionally renowned art museum with a col-
lection of countless paintings, drawings, 
sculptures, and antique pieces of decora-
tive art is only a few minutes from the 
Gilman campus on Charles Street. Per-
haps Gilman students will remember field 
trips in Lower School to Auguste Rodin’s 
“The Thinker” or Matisse’s “Blue Nude” 
as part of an Art 
H i s t o r y  u n i t . 
The Ba lt imore 
Museum of Art 
(BMA) is home to 
a vast collection, 
ranging from 18th 
to 20th century 
art from around 
the world, and is 
especially famous 
for its Cone Col-
lection of early 
20th century modern European paint-
ings. One space, however, starkly con-
trasts the serious and traditional museum 
environment with its surroundings. The 
BMA has renovated and reopened its con-
temporary art wing to the public, offering 
a refreshingly chic space to the otherwise 
historic museum.

The BMA’s renovation of its contem-
porary wing is part of a “$24.5 million, 
three-year phased capital renovation 
slated for completion in 2014, the Muse-
um’s 100th anniversary” (www.artbma.
org) whose purpose is to improve infra-
structure as well as viewing spaces. The 
contemporary wing returned with an 
improved lighting system, newly finished 
floors and walls, interactive galleries, and 
a black box theatre. Also under renova-
tion are the American Wing and the 
African Art Galleries.

The contemporary wing exists to 
shed light on the art of “now” by exhib-
iting works from the 1960’s onward to 
the present day. One is as likely to see a 
1962 Jasper Johns as one is to stumble 
upon something made in 2011 or 2012. 
As a museum, the BMA acts differently 
than the contemporary galleries you may 
visit in Chelsea by giving us this context 
of work produced forty and fifty years 

ago. Other impor-
tant artists repre-
sented in the wing 
include Robert 
Rauschenberg, 
A ndy  Wa rhol , 
Bruce Nauman, 
and El lswor th 
Kelly, as well as 
Baltimore paint-
ers Grace Harti-
gan and Morris 
Louis.

One of the most significant additions 
to the wing was a sculpture by artist 
Sarah Oppenheimer. The piece, titled 
“W-120301” (2012), was bored directly 
into the wall through the other side and 
is configured with angled mirrors that 
forms an optical illusion as you walk up 
to it. Oppenheimer’s work comments on 
the relationship between art and its sur-
rounding architectural structures. It is 
almost a shock to walk around and see 
from the other side the piece alongside 
paintings from the Cone collection. The 
BMA’s willingness to place this contem-
porary piece adjacent to historical mas-
terpieces is a bold one - not only in the 
implications it places on contemporary 
art but also in the striking permanence 
it projects as a site-specific installation.

The reemergence of figurative work in 
art-history is also well-documented by 
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answer was produced: this is the way 
Troy wants them to be done. That was all 
that needed to be said. We headed back to 
the truck and did our final preparations 
while watching other games around the 
NFL to keep everyone updated since the 
conclusion of the Redskins-Eagles game 
determined how much time our announc-
ers, Troy and Joe Buck, would have prior 
to kickoff. I just sat there in awe star-
ing at twenty different TV screens that 
showed every camera angle and thinking 
to myself, “I cannot believe I am actually 
about to do this. I am actually about to 
play a role in the production of a football 
game on national television.”

Then the signal was given and we 
were live. It was go time for everyone 
working in the trucks, in the Press Box, 
on the field, behind the cameras, and all 
other crew members. While everyone 
sat in the stands cheering, I sat in the 
truck and started working. From the first 
second when we were on the air until the 
coverage was sent back to the main Fox 
studio, we were working. On every snap 
of the ball, I had to pay attention wait-
ing to see if it was going to be a pass or a 
run. If it was not a pass, I got to sit back 
and watch the play for thirty seconds, 
but when Flacco or Manning set up to 
pass, I was locked in with my eyes glued 
to the different screens in front of me. I 
had different scenarios running through 
my head: if the receiver dropped the 
ball, then I put a tally under attempts in 
whatever category the length of the pass 

was; if he caught it I tally a catch and an 
attempt in the appropriate length; and 
finally if he caught it and gained yard-
age after the catch then I put a tally for a 
catch and an attempt in the appropriate 
length of the throw in addition to writing 
the amount of yards after the catch and 
the total yards of the entire play. While I 
was taking down these stats, the others in 
the truck were constantly recording the 
stats which they were assigned. So what 
happens if I miss a play or write down 
fifteen yards instead of fifty yards, well, 
only everyone watching the game on TV 
would see my mistake; it is not that big 
of a deal, right? Wrong!

Throughout this experience, the fear 
of making a mistake and being wrong on 
national TV plagued my mind, but not in 
the same way it did for everyone else in 
the truck. I realized that for the people 
in the truck, this is serious work; this is 
their job, and they cannot afford to make 
a mistake that might have an impact on 
their career in the sports production 
business. Or course, I was having fun - I 
mean, we all were.  Suddenly, we would 
explode with, “Oh, what a catch!” But in 
the end, we were still working hard and 
had no time to joke around.

So, why do I share this experience with 
you, my fellow members of the Gilman 
community? In addition to sharing the 
experience, I wanted to give everyone 
who had that same dream I had when I 
was a little boy of being a professional 
athlete a little taste of the next best thing: 
working for the network crew that pro-
duces the games since you will definitely 
still be part of the action.

On a side note, a great exhibit 
is taking place at the BMA called 
“Matisse’s Dancers” that holds 
drawings, prints, and sculptures of 
work produced by the artist from 
1909-1949. The drawings exhib-
ited provide insight into Matisse’s 
sense of structure through line and 
gesture that were essential to his 
painting at the time.

AP, that’s great. The important thing is 
that students have the opportunity to be 
challenged and reach their full potential 
in a subject; what you call the class isn’t 
important.” 
 Dr. Harris noted that many schools 
without AP’s, such as Friends, still per-
form well in college admissions based 
on their reputations for academic excel-
lence, saying that, “You can’t really be 
penalized for not taking something that 
you weren’t offered.” Still, the AP brand 
and its high standards are acknowledged 
and respected by educators and parents 
alike. Ms. Tassoni believes that, should 
the program be abolished, parents would 
need to be educated because “a lot of par-
ents will say, ‘I paid for my kid to go here 
for all these years under the assumption 
that they would be taking AP courses in 
high school to learn and make them look 

the BMA through its contemporary wing. 
“Curtained” by Felix Gonzalez-Torres’ 
peractive beaded installation, “Untitled 
(Water)” (1995), is a room dedicated to 
figurative paintings like Phillip Guston’s 
“The Oracle” (1974) and Susan Rothen-
berg’s “Sienna dos Equis”(1975). Taking 
up the entire wall, Rothenberg’s painting 
alludes to the Lascaux cave paintings 
with her large, outlined horse figure, 
thereby declaring a rebirth to this art 
form. It is here that we see a neat trick 
played by the curators of the museum: 
passing through Gonzalez-Torres’ instal-
lation presents baptismal connotations to 
the museum-goer that are affirmed and 
upheld by the symbolic rebirth of figura-
tive work in art-history.

The newly renovated contemporary 

good’ and that would really hurt us from a 
public relations perspective.” In the near 
future, an outright abolition of the AP 
Program is unlikely; however, students 
can expect to see major changes to it. 
For example, AP Physics will become a 
two year course, and AP Chemistry will 
undergo a complete overhaul as well. 
According to Mr. Siwinski, the College 
Board is currently trying to adjust to the 
feedback from teachers throughout the 
nation, so students can also anticipate 
some changes on their end too. Gilman 
is attempting to assess and act on the 
issue with all deliberate speed, weigh-
ing each piece of evidence carefully and 
attempting to gain as much data as pos-
sible. Although no major verdict is likely 
to arrive soon, students can rest assured 
that Gilman has their best interests at 
heart and will continue its mission to 
provide the highest quality education to 
its young men.
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wing is exactly what you would expect 
from a world-class organization like the 
BMA. The space is beautiful, clean, and 
clear; and the collection is unrivaled by 
any other Baltimore museum of its cat-
egory. Be sure to check it out if you have 
not already.

continued from page 1
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