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As part of the curriculum, Mr. 
Brooks taught keystones of sta-
tistics such as normalization and 
linear regression and took the 
first unit to enrich his students 
on the deep history of baseball. 

Jackson Tacka, Page 3
Baseball and Statistics

“
”

I think it would be very enjoyable 
if Two teachers had completely 
different opinions and battled it 
out to win the audience. I think 
a strong conflict would make the 
audience more active

Peter Milch, Page 4
Fishbowl Assembly Reactions

“

”

Now, rather than selecting under-
classmen, a different advisory 
is chosen each week. This has 
left some older students feeling 
cheated after years of anticipa-
tion for the privileges and free-
doms of being an upperclassmen. 

Charlie Finnerty, Page 2
New Lunch Policy

InsIde ThIs Issue

The GIlman news Is a sTudenT run 
newspaper. all opInIons hereIn 

conTaIned are noT necessarIly Those of 
The GIlman admInIsTraTIon

“
”

Although the average high-school 
size in Maryland—1,161 students—
vastly outnumbers Gilman’s spike 
in enrollment, our school has had 
to adjust to an influx in students. 

Michael Johnson, Page 3
Standing Room Only

Students React to 9 A.M. Start Times

Multiple medical studies 
have argued a later start 
time would help the well-
being of teenagers, leading 
the Upper School admin-
istration, in coordination 

with the tri-school, to implement a 9 A.M. 
start time on Wednesdays this year. Last 
year when news first broke of the coming 
9 A.M. start, students anxiously antici-
pated more time to complete work and 
more time to sleep. The new start would 
help students begin their day at a more 
relaxed pace and hopefully help with any 
conflicts outside of school, like carpool-
ing. Gilman asks a lot of its students, 
and the new proposal would aim to ease 
some of the pressure off of the students’ 
backs. According to medical studies, a 
small amount of stress is good for a high 
school student, considering it will moti-
vate him to work harder and complete 
his work; however, no student should feel 
overwhelmed by his responsibilities, and 
the new start time aims to fix that.
  Now that students have experienced 
roughly two months of 9 A.M. start times, 
the Gilman News went out to gather their 
reactions.
 As of now, the reactions to the start 
time have been overwhelmingly posi-
tive. According to a poll conducted by 
the Gilman News, eighty-eight percent 
of Upper School students found the later 
start was helpful in catching up with 
sleep, and eighty-five percent of students 
found the later start time as helpful for 
catching up with work. Overall, eighty-
eight percent of students found the 9 
A.M. start time as effective in improving 
all-around alertness at school. Ultimately, 
the start time has reached its intended 
goal in creating a more relaxed environ-
ment. 
 “I was excited [about the policy],” said 
Student Body President Piper Bond (’18). 
“I knew that it would allow me to have 
more time to sleep and do work-both of 

After many years of having 
no place to call home, the 
sophomore class is now in 
the trial phase of their new 
common room, an initiative 
spearheaded by Sophomore 

Class President Essex Thayer and Mr. 
John Schmick. The new common room 
is set to be in the second floor area of 
the Lumen Center outside of the foreign 
language classrooms. Other options 
included the Gilman Room and Centen-
nial Hall, but the administration along 
with Essex decided that the second-floor 
Lumen Center area would be a better fit 
for a common room. Essex explained the 
other rooms are “more official rooms and 
would be too fancy for the sophomore 
class common room.”
 Explaining the struggles of not having 

which are very important since we have 
a tremendous workload.”   Like most 
Upper Schoolers, Piper truly appreciated 
the extra amount of sleep he received, 
especially considering his duties to the 
honor council, the football team, and 
to the entire Upper School serving as 
president. It goes without saying that for 
Piper, sleep is vital to having a successful 
school day. Piper also noted that he, “...
functioned better in the classroom and 
on the field.” In addition to getting more 
sleep and getting time for work, Piper 
likes “...going from second period straight 
to lunch and then assembly”.   
 “When I first heard of it, I was very 
excited to know that I was going to get an 
extra hour of sleep in the middle of the 
week,” said Trevor Weiner (’20). Trevor, 
who is new to the Upper School, is  getting 
used to life as a high school student and 
as expected, there will be differences to 
overcome during his transition from the 
Middle School. When asked if the 9 A.M. 
start helped with his transition, Trevor 
said, “I don’t think that it has helped my 
transition, but I do certainly feel like 
it makes the middle of the week more 
enjoyable.” However, Trevor feels like the 
schedule has made him more well rested 
in the middle of the week, in addition to 
helping with his athletic practices after 
school. Trevor acknowledged his work-
load “isn’t that bad” and says the late start 
doesn’t affect his homework. Overall, 
Trevor believes the new time is a “very 
solid start” to the school day.
 When sophomore Gabe Gonzales first 
heard of the new start, he was excited 
to get an extra hour of sleep. However, 
Gabe takes the bus to school and noticed 
that he could not get that extra time to 
sleep, but Gabe notes that, “Overall it 
does help a little bit with [completing] 
homework.” Gabe lives an hour away in 
Severn, Maryland, making his commute 
very complicated, therefore giving him 
less time to do homework in the evening. 
Although the start time may not help him 
with his sleep schedule, it has helped him 

complete his homework in the morning.
 Mr. Rob Heubeck, Head of the Upper 
School and one of the many admin-
istrators who helped initiate the new 
start time, wanted to create a healthier 
learning environment for the students 
at Gilman. “The inspiration came from 
research about boys/young men which 
talks about appropriate hours of sleep 
each night and the most effective time to 
begin school. Essentially, it was inspired 
by studying ways to help improve student 
wellness,”said Mr. Heubeck when asked 
for the inspiration behind the new start. 
After about two months of experience 
with the new start, Mr. Heubeck has had 
enough time to see the results of the start. 
“For students, it allows more sleep. For 
adults, it provides us with 60 minutes to 
gather and talk about things related to 
teaching.” 
 Considering the improved start time 
is very new, there are still some major 
and minor things that can be fixed. One 
example of an issue arises in the science 
department, where labs are run almost 
every day. “It is difficult to plan for run-
ning the same lab procedures with dif-
ferent classes over different periods of 
time (one hour delay is ninety minutes 
versus the two-hour lab on a regular 
school day),” said Mr. Frank Fitzgibbon, 
an Upper School science teacher. As a 
result of a later start time, classes, and 
labs especially, experience some setbacks 
considering the cut in time. However, Mr. 
Fitzgibbon adds, “having said that, sci-
ence teachers are intelligent, resourceful, 
and flexible and we figure it out without 
it negatively impacting the experience of 
the students”. According to Mr. Heubeck, 
“it’s too early to tell” if the administration 
should fix the new schedule, but if we are 
“talking big-picture schedule, yes there 
are quite a few changes we can make that 
would improve the day”. 
 Considering the administrators who 
orchestrated the new schedule and start 
time continue to meet, one should expect 
changes in the schedule in the near 

by Nico Gonzales-Reed

future. What those changes are cannot 
be determined now, for it is too early, 
but the start time has shown some great 
progress. An overwhelming amount of 
students seem to concur with the imple-
mentation of the start time. Hopefully, 
as the year progresses, the start time 
will continue to improve and help assist 
students in their Upper School journeys.

Sophomore Common Room
by Jackson tacka a common room during sophomore year, 

Varun Maheshwari (’19) comments, 
“After a freshman year packed with 
many fun activities in CT-20, we felt lost 
and without a home for our class. That 
sense of togetherness left and we tried to 
make the science building our temporary 
home.” This has been a continuous issue 
throughout many years of sophomore 
classes causing concerns of class unity.
At the end of freshmen year, the lack of 
a common room was a hot topic when 
it came time to pick the class of 2020’s 
class president. Essex, in his speech to 
the class, talked about the idea of having 
a new common room.
 The rules for the common room 
mirror the rules of the other common 
rooms around school; no food or drinks 
are allowed and all sophomores in 
the common room are expected to act 

respectfully and not be a disturbance. 
One rule specific to the second f loor 
common room is that no furniture is to be 
moved and the only places people should 
be sitting are in chairs, on couches, or on 
the floor. 
 The common room will not see much 
use for another couple weeks as many 
sophomores prefer to meet together out-
side of the science building during the 
warmer months as it is more convenient 
to get to their lockers. As Saijai Kaushal 
(’20) says, “I think the common room is 
not being used too much since it is so far 
away from our lockers and classrooms. I 
see everyone after lunch uses the space 
outside of the science building rather than 
our common room.”
 This common room will most likely be 
used as a congregating spot for the sopho-
mores only during the winter months 

since, as seen in years previous and so far 
this year, the sophomore class prefers to 
be outside as long as the weather is bear-
able. Gabe Gonzales (’20) said, “I’d prefer 
to be outside at the tables as long as I can 
deal with the weather.” However, in the 
winter months, the common room will 
be a great way for the sophomore class to 
continue to have the class unity that was 
present at the end of freshman year. 
 Once the trial time is up, the continua-
tion of the sophomore common room will 
be determined by the responsibility of the 
sophomores. When asked if he could see 
the common room used for future classes 
to come, Essex replied, “For future lead-
ers that will pass through the sophomore 
class, I highly encourage you to use the 
space or find a more suitable one because 
the sophomores are certainly given the 
short straw when it comes to this issue.”
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It’s third period, the bell 
rings, and students place 
their silenced iPhones into 
Mr. Matthew Baum’s New 
Balance shoe box, a dismal 
graveyard of smart devices, 
useless for the next seventy 

minutes. In prior years, only a few fac-
ulty like Mr. Dallas Jacobs and Mr. Jeff 
Gouline implemented it in their classes. 
But after their policy was mentioned in 
a faculty meeting, the idea has taken 
most Upper School teachers by storm; all 
students in classes with this policy must 
now place their mobile devices into a 
cardboard box before class starts. Though 
these boxes guarantee that students won’t 
be distracted by their phones, they also 
establish a weak foundation for relation-
ships between students and teachers.
 These cell phone boxes create an envi-
ronment rooted in low expectations and 
no accountability for students. Before 
the class even begins, students are not 
given a chance to prove their maturity 
and ability to resist temptation of using 
their phone. Mr. Baum uses this policy in 
his classes and said, “I think the goal is 
to limit distraction, I think it is the rare 
person, adult or 15-16 year old that can 
sort of resist a distraction... The goal is 
to not dangle the forbidden fruit and see 
if you can not grab it but rather not have 
it there at all.”
 By taking a student’s cell phone, his 
personal property, the teacher can elimi-
nate any form of potential misuse in their 
classroom environment. But if a student 
were to be distracted by their mobile 
phone, would they not be distracted on 

a laptop computer? Is it not easier to be 
distracted on a computer, a device whose 
misuse is more difficult to be detected by 
a teacher? And what if these devices were 
to be damaged while in the teacher’s pos-
session, or if the devices were to be lost 
or forgotten? 
 In reference to this situation, Mr. 
Dan Christian said, “When I first came 
to Gilman, Mr. Finney, the headmaster 
at the time, told me that I can leave the 
room and the boys unsupervised during a 
test because we trust in Gilman boys, and 
using a cell phone box is just another way 
of robbing Gilman boys the opportunity 
to practice trustworthiness. The best way 
to practice trustworthiness is to trust 
people.” 
 The cell phone boxes do not give stu-
dents the chance to practice being honor-
able and trustworthy, and according to 
Mr. Christian, “Taking away the property 
of the students, something I’m not com-
fortable with, seems contradictory to the 
Gilman Five calligraphed on the stairwell 
wall.”
 Although teachers should manage 
their classrooms how they want to, I 
implore Gilman teachers to rethink why 
they use this policy. And to teachers, I 
ask this question: Is peace of mind really 
worth losing the opportunity to instill 
the values that Gilman prides itself on? 
As members of a community who believe 
in Gilman and its principles, we must 
be able to have higher expectations and 
confidence in Gilman boys regardless of 
temptation. I strongly hope that Gilman 
faculty will give boys the opportunity to 
“set the bar high,” as mature and respon-
sible young men.

by Ibbe Ashruf
iPhone Prisons

A s returning students 
began the 2017-2018 school 
year, they may have noticed 
several major changes to 
the school and its policies. 
An overcrowded assembly 
hall and cafeteria, new club 

schedules, and the “remodeled” senior 
room have attracted the attention of 
many upperclassmen and sophomores. 
However, one change that many students 
may have not yet noticed is a change to 
the lunchroom clean-up policy. 
 In the past, lunchroom clean-up was 
delegated to underclassmen. In alphabeti-
cal order each week, six or seven students 
from the sophomore and freshmen class 
would be chosen to clean tables in the 
lunchroom. Now, rather than selecting 
underclassmen, a different advisory is 
chosen each week. This has left some 
older students feeling cheated after years 
of anticipation for the privileges and free-
doms of being an upperclassmen. 
 Jonathan Hazelhurst (‘18) says, “I 
remember as a freshmen I was so excited 
to be able to go off campus and enjoy free 
time during lunch, now I feel like that’s 
been taken away from me.” A lot of seniors 
share this opinion. Gilman students look 
forward to senior privileges and long 
lunch off campus as much as they look 
forward to seasons off and having half 
the day off with super frees.
 The timing of this policy change is also 
questionable. With a freshman class size 
of 124, the most students of any freshman 
class in Gilman history, this year would 
be more ideal for freshmen to carry the 
burden than any in recent history.
 According to the administration, 

the policy is necessary and promotes 
a stronger, closer community. Mr. Rob 
Heubeck said, “I thought a lot about com-
munity, a lot about working together, and 
I thought that was something that may 
have separated us a little bit.” It also was 
not fair to the underclassmen. The mess 
in the dining hall is created by all the stu-
dents, so why should half the students be 
responsible for cleaning the mess made 
by the whole student body? Mr. Heubeck 
also wanted to address any concerns of 
any seniors who value off- campus lunch 
saying, “At first I thought that they should 
not go off campus if they have clean-up 
duty, but I trust the students to be back in 
time. So as long as they’re back in time, 
I think going off campus for lunch and 
coming back is fine.” The new policy also 
allows advisors to dictate how they want 
to delegate the work to their advisees. For 
example, if a larger advisory can afford to 
split up the work, advisors can alternate 
throughout their week to give a couple 
kids the day off each day. Lastly, a major 
benefit of the new system is that there 
will not be any repeats like in the past. 
Usually, students who did lunch clean up 
early in the year would have to do it again 
in the last few weeks of school. The new 
system does not require those repeats, 
even allowing a few lucky advisories to 
not have to do lunch clean-up at all.
 While some older students may resent 
the new policy, the long- term result of 
this new direction will ultimately prove 
the right decision for the school. As Mr. 
Heubeck says, all students need to help 
out and hopefully this will bring the 
school together over time. One week of 
work is a small sacrifice to pay for those 
long-term benefits. 

by Charlie Finnerty
New Lunch Clean-up Policy

There are numerous dis-
tractions that come up every 
night for students while 
completing their home-
work. From text messages, 
to phone calls, to eating 
dinner with the family, 

there are many sources of redirecting 
one’s attention from the task at hand to 
something different. One cause of distrac-
tion that many students of our tri-school 
community do not often think about is 
that having three different online learn-
ing platforms leads to more time being 
wasted and the quality of one’s work 
decreasing. 
 As juniors and seniors began the new 
year with their coordinated classes at 
either RPCS or Bryn Mawr, they had to 
learn not only how to navigate the unique 
style of their teachers during the school 
day but also how each of them conducts 
his or her  teaching outside of the class-
room. Tyler Witherspoon, a junior who 
takes both a class at RPCS and Bryn 
Mawr, says, “The amount of time I spend 
every night changing between MyRPCS, 
Canvas, and Moodle really begins to add 
up throughout the course of my week. I 
tend to find myself paying less attention 
to my assignment at hand, and switch my 
focus to other non-academic material.” 
 A study at the University of Minnesota 
reinforces Tyler’s concerns, as it dis-
covered that having multiple tabs open 
on students’ computer screens at once 
resulted in all of the tasks being com-
pleted less efficiently than students with 
only one tab open. Having all teachers 
across the tri-school community use one 
common online platform would certainly 
increase the productivity and efficiency 

for many students like Tyler.
  Mr. Tye Campbell, Director of Technol-
ogy, and the technology department at  
Bryn Mawr have already decided upon 
Canvas to be the core learning platform 
for the two schools during the 2018-2019 
school year. Joining Bryn Mawr and 
Gilman onto one learning platform will 
help students decrease the number of dis-
tractions they face, but there is still a gap 
between all three schools of the tri-school 
community. Ms. Elizabeth Knapp, one of 
Gilman’s tri-school liaisons, states, “One 
of the most important aspects of being 
part of a tri-school community is not 
only coordination, but also cooperation. I 
believe having a single learning platform 
would be incredibly beneficial, because 
it would keep the girls (RPCS and Bryn 
Mawr) on the same track as Gilman.”
 The transition to a singular online 
learning platform among the tri-school 
will not only benefit students, but also sig-
nificantly affect teachers. Mr. Cody Miles 
stated that as a teacher, one of his most  
time-consuming tasks is grading. As Mr. 
Miles has transitioned from Moodle to 
Canvas this year he has greatly increased 
his efficiency in grading through one of 
Canvas’s tools, Speedgrader. Speedgrader 
allows teachers to leave comments, total 
points, and examine a student’s work all 
while on one computer tab. 
 Speedgrader, along with other tools 
like linking to one’s Gmail account, and 
text and email notifications, shows that 
Canvas is the best option for the tri-school 
community. The uniform implementation 
of Canvas in the tri-school community 
would allow all students, teachers, and 
members of the faculty to become more 
organized and manage their time more 
efficiently.

by Matt Smith
Tri-school Transitions to Canvas
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 Crowded lunch lines in 
the Lumen Center, folding 
chairs in the auditorium, 
and lines of cars in the 
lower lots have become 
more or less familiar sights 

two months into the 2017-2018 school 
year. 
 Indeed, Gilman has welcomed quite 
a few students to its ranks. As Mr. Rob 
Heubeck affirmed in the opening assem-
bly, the Gilman Upper School houses 
more students than ever before. Four 
hundred and eighty-four students walk 
the halls each day. Such a figure stands 
in stark contrast to Gilman’s enrollment 
only last year at four hundred and sixty-
six across the Upper School. What drives 
this immediate increase? Has Gilman 
made a conscious effort to include more 
students than in years past?
 According to Admissions, no. As 
Director of Enrollment Mrs. Amy Fur-
long notes, “We had a very strong yield 
this year, meaning the number of boys 
that were extended offers exceeded the 
number that we thought would then 
accept us.” This spike in accepted stu-
dents bodes well for Gilman; “[it] speaks 
volumes of what people think of Gilman, 
the program, and the faculty,” continues 
Mrs. Furlong. Nonetheless, “by no means 

was it intentional to be as large as we 
are.” Moreover, the unexpected size of 
the 2017-2018 Upper School is not a 
foreign situation. Furlong said, “We’ve 
been blessed two years in a row,” as just 
last year more students than forecasted 
accepted an invitation. 
 The growth in class size, however, 
does not extend to the Lower and Middle 
Schools. “Lower and Middle [School] 
are more consistent with what we have 
seen,” says Furlong. More students wait-
ing until ninth grade to enroll in Gilman 
may play a part in the surge of students 
in the Gilman Upper School.    
 Although the average high-school size 
in Maryland—1,161 students—vastly out-
numbers Gilman’s spike in enrollment, 
our school has had to adjust to an influx 
in students. Besides the consequences 
noted above, the Upper School has felt 
the effects of nearly five hundred pupils 
in more discreet ways -first and foremost, 
in individual class size. Upper School 
Head Mr. Heubeck describes, “I think 
some of the class sizes are probably larger 
than they used to be … a couple of classes 
have two or three more.” 
 Additionally, a bloated Upper School 
has a direct effect on tri-school sched-
uling. “It makes signing up for classes 
a little more difficult next year” says 

by Michael Johnson Standing Room Only
Heubeck, “especially with coordinated 
classes. As a home-school we get a cer-
tain number of spots for each coordi-
nated class, and that pool now is getting 
larger.”
 The consequences extend past the 
administration. More students means 
more mouths to feed for Flik, Gilman’s 
daily caterer. While the dedicated Flik 
staff can up their production, they do 
encounter some hiccups in the Lumen 
Center. Director of Dining Centers Ms. 
Celeste Collier notes, “As far as the 

amount of people, I know the population 
has increased over the year. I think when 
it comes to the time constraints of being 
late, a lot of boys will hit the pasta bar 
… It’s difficult to backfill it [because] it’s 
congested.” Indeed, the crowded lines 
have somewhat hindered “the function-
ality” of this aspect of the Flik operation. 
 While the Gilman staff and adminis-
tration adapt to an ever-growing Gilman 
Upper-School, a larger upper school 
leaves unavoidable consequences.   
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This year, the class of 2021 
is going on their “Outward 
Bound” hiking expedition 
at the end of the school 
year, rather than the last 
week of August before 

school begins. Although this change 
does not seem very significant, it has 
caused multiple problems with freshmen 
orientation and exam scheduling.
 The trip starts with the freshmen 
taking a fifteen minute bus ride to the 
Outward Bound base camp and par-
ticipating in team-building exercises 
with their entire grade for about an 
hour. Next, they load up their backpacks 
(weighing about forty-five pounds) and 
go on an hour to two-hour bus ride to 
the Appalachian Trail. Once there, they 
break up into about ten groups of twelve 
students and spend the next five days and 
four nights hiking and sleeping in the 
wilderness before returning to Gilman. 
 When this program was first intro-
duced, it was meant to be used as an ori-
entation for the freshmen, but Dr. John 
Mojzisek, the orchestrator of the trip, felt 
that it did not really help new students 
meet other kids. He said, “Originally we 
thought it would be a good orientation 
program, and I think it did help to break 
the ice a little bit, but it was a little too 
intense for the first week of school. We 
thought it was a worthwhile program 

and maybe that intensity made more 
sense after you’d been in school for a few 
months and kind of knew yourself and 
your peers better.” 
 The primary reason for changing the 
date of the trip was that, during the trip, 
new freshmen spent the majority of the 
time with a small group of their peers, 
which did not allow them to meet the 
other hundred-plus students in their 
grade. According to Dr. Mo, “They only 
got to meet twelve  people rather than 
their whole class, so I think the orienta-
tion we do now really helps them inte-
grate with the rest of their class.” 
 Though this modification altered 
the freshmen schedule, it did not affect 
their class unity. Mr. Tim Lauer, Form 
Chair of the class of 2021, said, “I haven’t 
noticed any difference in class unity. No, 
I haven’t seen any significant change.” 
He also remarked that he believed the 
program was changed to the end of the 
year because “the logistics of the begin-
ning of the year for athletes that were 
involved in preseason and for families 
trying to finish up vacations was tough.” 
 Finally, Dr. Mo explained that the 
program would continue on into their 
sophomore year. He said, “The other 
theory is that we can build on it for 
sophomore year, so there is going to be 
a sophomore year component when they 
come back.” 

by Noah Abrams
Outward Bound

Last year the Math Depart-
ment and Interim Math 
Department Chair, Mr. Ian 
Brooks, created a statistics 
class using baseball as a 
teaching medium. The 
curriculum was inspired 

by renowned baseball statistician Jim 
Albert’s statistics class at Bowling Green 
University as well as several other college 
classes around the United States. The 
class is offered as an elective primarily 
for freshmen. In its maiden voyage, the 
class took a group of fourteen freshmen 
and used baseball to teach a wide variety 
of statistical analysis methods. 
 Utilizing the Riepe Family Sabbatical 
he received for the second semester of the 
2015-2016 school year, Mr. Brooks went 
to The National Baseball Hall of Fame, 
the annual Society for American Base-
ball Research (SABR) Analytics Confer-
ence in Arizona, and the Negro Leagues 
Baseball Museum. This opportunity, 
matched with Mr. Brooks’s extensive 
baseball knowledge, allowed him to give 
those fourteen students a very unique 
class.  
 As part of the curriculum, Mr. Brooks 
taught keystones of statistics such as 
normalization and linear regression and 
took the first unit to enrich his students 
on the deep history of baseball. Instead 
of tests or quizzes to assess the students’ 

knowledge, Mr. Brooks assigned projects 
such as the “This Decade in Baseball” 
project or “Should or Should not this 
Player be in the Hall of Fame?” project. 
Additionally, students learned prob-
ability through baseball by distributing 
the probable outcome of a player’s total 
at-bats compressed into 500 numbers. 
This then allowed the students to make 
a dice game in which each student 
drafted a team from all of major league 
history, allowing for some of the greatest 
matchups in the history of baseball. The 
students were able to simulate matchups 
between Nolan Ryan and David Ortiz, 
Clayton Kershaw and Babe Ruth, and 
Walter Johnson and Barry Bonds. 
 On the last project of the year students 
worked on a journal of baseball history. 
In this project, students picked a topic 
regarding the state of baseball, ranging 
from “Virtual Umpires” and “Is Clutch 
Hitting Real?” to “Is There Such a Thing 
as Home Field Advantage?” This project 
required the students to use a wide vari-
ety of the statistics they had learned to 
analyze from the entire history of base-
ball and prove their position on the topic 
they were assigned. In addition, some 
of the topics strayed from the statistical 
side of baseball and ventured into the 
historical side. Some of these included 
“The Evolution of Offspeed Pitches,” 
“The History of Baltimore Baseball” or 
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Baseball and Statistics

continued on page 4
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On Friday September 19, 
the Gilman Upper School 
held their first-ever “Fish-
bowl Assembly”. This was 
an assembly in which two 
teachers hold a public dis-
cussion on topics relevant 

to the Gilman community in hopes that 
the dialogue will evoke thought within 
the community. The News talked to 
students, teachers, participants, and 
organizers of the assembly in order to 
gauge public reaction and to get a better 
understanding of what to expect from 
these assemblies in the future. Below 
are the Q&As with various students and 
teachers.

Mr. Ledyard
Q: How did the idea for this assembly 
start?
A: Mr. Molina had emailed me in late 
August regarding his interest in trying a 
fishbowl conversation during assembly. 
He and Dr. Ciarleglio had done one for the 
football team as part of their character 
development series. I think I also came 
into the year thinking about different 
ways of engaging difficult topics and cur-
rent events.
Q: What are the goals for these assem-
blies? Is a lesson of some sort meant to 
be taken away?
A: We hope you’ll learn from the ways 
these two discuss a challenging topic we 
hope you’ll see how disagreements can 
remain civil; and we hope you’ll remem-
ber the importance of listening and com-
municating and treating each other with 
dignity and respect.
Q: Any future plans for fishbowl assem-
blies?
A: Yes, I’d like to make Friday’s fishbowl 
the first of a series. Scheduling is already 
in the works.

Dr. Ciarleglio
Q: How did you manage to create such 
an authentic impromptu dialogue with 
no preparation at all?
A: While Mr. Ledyard made every effort 
to give us preparatory materials, Mr. 
Molina and I felt that the best way for 
us to appear natural was to be, in fact, 
natural. We both originally told Mr. 
Ledyard to surprise us with the topic and 
mode of presentation, but over several 
communications we were persuaded that 
knowing at least the general topic would 
be good. It would have been a very short 
conversation indeed if Mr. Ledyard had 
posed the topic and then I said, “Oops, I 
don’t really know anything about that!”  
Regardless, I didn’t think about the meat 
of the topic really at all until I was on 
stage, and I think Mr. Molina approached 
it the same way. 
Q. Did you talk with Mr. Molina at all 
before going up on stage?
A: I did talk to Mr. Molina very briefly 
before going on the stage, but I can’t 
entirely remember what we said. I think 
we were laughing about the placement 
of chairs on the stage and their contrast 
to my earlier suggestion to Mr. Ledyard 
that he stick us right in the middle of the 
hall, among the students.

Students

Q: Did the assembly feel genuine?

D. Rosenfield (Sophomore): No, I thought 
it felt kinda planned out. I thought it 
sounded like they were trying to teach us 
a lesson: to teach us how a conversation 
like that should go.

C. Shapiro (Senior): Yeah. Not at the very 
beginning, but after that it felt pretty 
authentic.

A. Slodzinski (Senior):  Mostly, it felt 
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Fishbowl Assembly Reactions
genuine.

D. Gushue (Senior): I think they tried very 
hard to make it seem authentic/genuine, 
and maybe in the future with a different 
topic it would become more genuine.

M. Webster (Senior): I think that they 
could make it more authentic. Wish that 
what they said  was actually how they 
felt. Not the standard line: “these are 
not necessarily the beliefs that these two 
individuals have.”

Q: Did you wish there was more conflict?

D. Rosenfield (Sophomore): As an audi-
ence, I think everyone would’ve liked to 
see them arguing with opposite points 
of view. I definitely would’ve been more 
engaged with opposite opinions.

C. Shapiro (Senior): Yeah, I’d like a more 
debatable argument: something we all 
talk about. If it happens again, I want it 
to be heated.

P. Milch (Senior): Yes,  I think it would be 
very enjoyable if Two teachers had com-
pletely different opinions and battled it 
out to win the audience. I think a strong 
conflict would make the audience more 
active during the assembly  

D. Gushue (Senior):  I would like more of 
a heated debate, as I think it would spice 
up assemblies and keep people awake in 
their seats.

S. Churchill (Senior): Not conflict for the 
sake of conflict, but if they’re gonna do 
this, they shouldn’t avoid conflict and dis-
agreement for the sake of concordance.

I. Chalk (Senior): First rule of fight club: 
there is always a need for more conflict. 
Throw a sharpened wooden spike in 

the middle of the ring and just see what 
happens. 

M. Webster (Senior): Yes, absolutely.

Q: Who are two teachers you’d love to see 
participate?

L. Muhly (Senior): Mr. Hudson and Mr. 
Schmick.
A. Slodzinski (Senior): Mr. Christian and 
Senor Leon.
D. Gushue (Senior): Mr. Christian and 
Mr. Hudson.
S. Churchil (Senior)l:  Mr. Spragins and 
Mr. Gouline. 
I. Chalk (Senior): Coach Holmes vs. a 
small bear.
M. Webster (Senior): I’d actually rather 
it be students. If teachers, Mr. Hudson 
and Dr. Kelly.

Q: What prompt would you like to see for 
discussion?

D. Rosenfield (Sophomore): I’d like to 
see the taking a knee during the national 
anthem argument.

P. Milch (Senior): I would like to see less 
heavy topics: a more local debate, topics 
about Baltimore sports, suggestions to 
make Gilman better, and/or recent news 
would all be fun topics that would excite 
Gilman during assemblies.

I. Chalk (Senior): Where do deer sleep 
in the winter… they barely have any fur?

M. Webster (Senior): I would want 
Hudson and I to go on stage and discuss 
whether Joe Flacco is an elite quarter-
back. I think that everyone would enjoy 
the dialogue.

Forget The Boys in the 
Boat; the latest rowing 
phenomena to enter Gil-
man’s campus are Jules 
Ouwerkerk (’18) and his 
crewmate, John Theodore 

(’19). 
 On the weekend of October 21st, the 
duo will be taking their talents to Mas-
sachusetts to compete in the Head of 
the Charles Regatta. The Head of the 
Charles is the largest two-day regatta in 
the world, consisting of approximately 
eleven thousand athletes, two thousand 
boats, and more than sixty events. Even 
with the immense number of athletes 

from around the country and world, 
Jules expects his crew to place “above the 
middle” as they have been training hard 
together. 
 The five-person crew, consisting of four 
rowers and one coxswain, will also utilize 
the talents of two St. Paul’s students and 
a Bryn Mawr student as coxswain, the 
person who steers the boat. The Head 
of the Charles Regatta marks the first 
time Jules and John will be competing 
with this crew, who have been working 
together tirelessly for months to prepare 
for one of the most important races of 
their high school rowing careers. Their 
rigorous training consists of daily two-
hour rowing sessions on the Patapsco 
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Hounds in the Boat River.
 Jules has been rowing for about a 
year and a half while John, who Jules 
describes as being “a little better than 
me,” has been rowing for around three 
years. The pair, however, has only been 
competing and practicing together for a 
few months. 
 John and Jules are both well aware of 
the importance of this race as it relates to 
their collegiate rowing careers. John, who 
is still just a junior, asserts that “a strong 
finish at this regatta can bring me into the 
radar of a college coach as an attractive 

prospective recruit.” 
 According to Jules, a “good result in 
a race like [The Head of the Charles] is 
worth more than anything” to colleges. 
Jules hopes that, because he will be 
entering college next year, his result can 
improve his prospects as a crew member 
at a number of colleges. Currently, he has 
his eyes on three schools as possible can-
didates to take his rowing talents to. The 
Gilman community wishes both John 
and Jules good luck in their upcoming 
competition.

Follow us on TwiTTer

@thegIlmanneWs
creaTing, commenTaTing, sharing: 

a plaTForm For conversaTion

“Biggest Rivalries.” This gave the proj-
ect some variety concerning its topics. 
Reflecting back on the first year of the 
class, Mr. Brooks explains, “I think it’s 
been a great year. We have had a lot of 
fun learning about baseball and about 
statistics too.” A student of the class, 
Aaron Lieberman (‘20), notes,“ I was 
able to do something I’m passionate 
about in a class and also learn a lot.” 

Overall, the class has been a success 
in its first year and looks to continue 
as such for many years to come.  This 
year the class is already being enjoyed 
by a new wave of freshman, as Trevor 
Wiener (‘21) notes , “I think it is a very 
interesting and fun class. As a baseball 
fan and player it makes it quite enjoyable 
to learn the material.” Hopefully, this 
class is turning into a mainstay in the 
realm of electives for years to come.  

BASEBALL, continued from page 3
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