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 Dr. Jerry Thornbery is one of the 
rare teachers who has left a lasting and 
significant impression on generations of 
students.  In June 2016, after 37 years of 
teaching history at Gilman, the legendary 
Dr. Thornbery is retiring. Called “Doc” 
by his students, Dr. Thornbery set a high 
standard of excellence for himself, his 
colleagues, and his students.  His viva-
cious sense of humor, amazing knowledge 
of politics, Civil Rights, and recent Amer-
ican history, combined with his ability to 
inspire students to work harder than they 
ever thought was possible are among the 
countless reasons why so many consider 
Dr. Jerry Thornbery to be the best.
 Dr. Thornbery came to Gilman while 
pursuing his Ph.D. at the University of 
Maryland. Mr. Mercer Neal, then Upper 
School Head at Gilman and a fellow Ph.D. 
candidate, hired Dr. Thornbery to teach 
American Government and U.S. His-
tory.  When Mr. Nick Schloeder retired 
in 1997, Dr. Thornbery picked up the 
history elective titled “U.S. Since ’45.”  
He also taught semester-long courses  
“History of the New South” and “Black 
History.” Although he liked teaching all 
of his courses, he admits his favorite class 
to teach was “American Government.” 
Unlike the standard U.S. History, stu-
dents elected to be in the class, lending 
an extra level of interest and engagement 
to the subject he loves.
 The hallmark of a great teacher is 
one who pushes students to work harder 
than they ever have before while creat-
ing a classroom environment that leads 
to students walking away saying that it 
was their favorite class. Max Kahn (‘17) 
expressed this exact sentiment: “My “U.S. 
Since ‘45” class is the best class that I’ve 
ever taken.” After noting how much effort 
the course requires, Max commented on 
Doc’s style:  “Dr. Thornbery has a way of 
bringing his knowledge to the classroom 
with discussion and not lecture.” Doc 
“...developed relationships with his stu-
dents, which is one thing that makes him 

so special.” Combining lengthy reading 
assignments with comprehensive, engag-
ing discussions brought a level of depth 
to the course material that was, for many 
students, both unprecedented and appre-
ciated. Stephen Spanellis (‘16), former 
“American Government” and “U.S. Since 
‘45” student, said Dr. Thornbery’s classes 
provided some of his “best experiences at 
Gilman.”
  Mr. Brooks Matthews (’87), a member 
of the Upper School History Department, 
took American Government in ninth 
grade with Dr. Thornbery, and he cred-
its that course with igniting his interest 
in history and government: “American 
Government was fairly pivotal in helping 
me dial in to a real interest in history, 
political science, and government.” As 
Mr. Matthews described, he also “learned 
how to read at a level that Gilman and 
college required.”
 Dr. Thornbery’s voracious appetite for 
history books and reading shows through 
in his constantly-adapting curriculums. 
His repertoire of material is large and 
ever-expanding. Each year, at least one or 
two new books are added to the previous 
year’s list. He said that often the “selec-
tion of books come[s] from [his] desire to 
read the book and discuss it with some-

After 40 Years, Farewell to Mr. Stephen Siwinski

Dr. Jerry “One More Year” Thornbery Says Not This Time
by basil apostolo

one.” This year Doc taught a book, Boys 
on the Bus by Timothy Crouse, which, as 
he explains, was “the first book [he] ever 
taught at Gilman School,” so it was fitting 
that it also was on the reading list for his 
last class.
 In addition to choosing books for his 
courses for the purpose of discussion, Mr. 
Matt Baum (‘93), History Department 
Chair, explained in a recent assembly 
honoring Dr. Thornbery that, “colleagues 
will routinely get newspaper articles, 
always photocopied, never emailed, and 
books from Doc.”  Dr. Thornbery not only 
inspires his students to perform better 
but also works to spread knowledge and 
initiate discussion with his colleagues.  
 Doc’s passion for history and sharing 
is further symbolized by the crowd found 
huddled around him every lunch before 
class in “Slim Fast Corner.” Named for 
the drink Doc would often enjoy, stu-
dents sat at his table and absorbed the 
endless historical interpretations, book 
recommendations, and personal anec-
dotes that Doc had to share.  They would 
review the previous night’s reading and 
discuss whatever topic came up. Stephen 
Spanellis (‘16) said that Slim Fast Corner 
was “awesome,” and really helpful, noting 
that he thinks his grades on the reading 
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Students at Gilman have voiced 
mixed reactions to the idea of an 
adapting definition of “all boys’ 
school.”
Aaron Slutkin, Page 3
All Boys’ School – A Developing 
Definition
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My experiences can become 
learning and teaching moments 
for those who do not understand 
certain parts of another’s culture.

Derrick Covington, Page 16
One of These is Not Like The Other
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On the week of April 21st, the 
Gilman News conducted a 
political survey. 343 students 
(roughly 74% percent of the total 
student body) responded to the 
survey. Results are displayed 
below.
Page 11
Students Weigh in on 2016 Electi0ns
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The addition of a student trustee 
would create a more holistic, 
insightful board and, in turn, a 
more comprehensive, versatile 
mission for the school.
Jason Moscow Page 2
An Inherently Limited Board – 
Why to Add a Student Trustee

InsIde ThIs Issue

   At the conclusion of the 2015-2016 
school year, Gilman will bid adieu to long-
tenured and cherished Science teacher 
and coach, Mr. Stephen Siwinski. After 
forty years of dedicated service to the 
community, Mr. Siwinski has decided 
that now is the time to move on from 
his multi-faceted career at the school. 
In his time at Gilman, he has served as 
the Chair of the Science Department, a 
member of the Cum Laude Society, head 
coach of the Fresh-Soph and club lacrosse 
team, and the first athletic trainer in Gil-
man’s history. He oversaw the expansion 
of the science building, and above all, he 
served as a devoted advisor and teacher 
to countless students and as a mentor to 
fellow faculty members. 
 As he ref lects on his time at the 
school, Mr. Siwinski says, “I’ve enjoyed 
the process. I’ve enjoyed being on this 
journey, working with adolescent boys. 

It’s been a lot of fun to 
watch them grow from 
boys to almost men. I’m 
proud of the fact that 
I’ve had the opportu-
nity to work with young 
men.” For anyone who 
has interacted with Mr. 
Siwinski, his genuine 
passion for educating 
the mind, body, and 
spirit of young men 
shines through. He 
calls Gilman, “a very 
good place; I don’t think 
there’s been many days 
when I didn’t want to 
come into work.” 
 In retirement, Mr. 
Siwinski plans to do 
what many retirees 
hop e:  s p end  mor e 

by alex bauman

t ime w ith family 
a nd  f r i e nd s .  A t 
the same time, he 
“doesn’t  want to 
stop. I’ve been work-
ing for forty years 
and trying to be a 
better person and a 
better teacher.” Mr. 
Siwinski plans to 
continue this push, 
just in places other 
than Gilman. He is 
an Eucharistic min-
ister, someone who 
gives  Communion 
to members of his 
church. In retire-
ment, Mr. Siwinski 
will further this by 
taking Communion 
to those members of 

quizzes each class were “10 points higher 
because of lunch.”
 In addition to teaching, Dr. Thorn-
bery’s legacy includes an extensive 
coaching career.  Current students will 
recall his annual comedic announcement 
recruiting students to his winter jogging 
intramural. Dr. Thornbery started winter 
jogging when he first came to Gilman 
because he wanted to create an athletic 
option for runners during the winter as 
indoor track was not yet an MIAA sport. 
Mr. Joe Duncan, Spanish teacher and 
Varsity Cross Country Coach, originally 
co-coached Winter Jogging with Dr. 

see Thornbery, page 11

Dr. Jerry Thornbery with his final US Since ‘45 class

his faith who are in the hospital. He would 
also like to volunteer at hospice care, help-
ing those at the end of life cope with their 
final days. In his time at Gilman, he also 
took time out to lead the Blood Drive each 
year. This demonstrated care for others 
will come as no surprise to those who 
spent time with Mr. Siwinski at Gilman. 
Science Department Chair Mr. Morrison 
says, “[He] is very spiritual, has a lot of 
integrity, and I think he has brought that 
into the classroom and into his interac-
tions with everyone here.”  
 The loss that Gilman will incur at the 
end of the school year is undeniable. 
Whether it was a simple interaction in 
the hallway or a full year of class with 
Mr. Siwinski, his character and sincere 
interest in the education of young men 
was abundantly clear. Mr. Siwinski, thank 
you and good luck! 
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As we put the annual Day 
of Silence, a day dedicated 
to promoting awareness of 
the struggle LGBTQ+ teens 
face in school, behind us 
for another year, it is time 

to look forward to the future. While I 
could not be more grateful for the enthu-
siastic response from students and the 
accommodation of Gilman’s teachers 
and administration, it is impossible to 
ignore the irony in the Day of Silence. To 
promote the end of the “silence” forced 
on queer students by spending a whole 
day in silence? It doesn’t seem right. 
I think that the Day of Silence should 
be replaced with a Day of Dialogue, in 
which teachers would be encouraged to 
dedicate all or part of their class time to 
a subject-relevant (or not) discussion of 
LGBTQ+ issues. 
 There has been talk in the queer 
community for some time now that the 
Day of Silence is outdated and needs to 
change. But you cannot get rid of the Day 
of Silence until something exists that can 
take its place. To do so would be to lose 
any day at all dedicated to the high school 
queer community. 
 When the Day of Silence was created 
in 1996, its objective was to call atten-

An Inherently Limited Board – Why to Add a Student Trustee

Is Day of Silence Outdated?

by Jason moscow

Recently-elected Under-
graduate Young Trustee at 
Duke University Jamaal 
Edwards explained, “You 
need that person [on the 
board of trustees] who 

understands day-to-day life and how uni-
versity policy directly affects students.” I 
believe that the same holds true for high 
schools, specifically Gilman.
 Gilman’s Board of Trustees is com-
prised of a diverse array of dedicated pro-
fessionals, parents, and alumni; however, 
it is an inherently limited organization, 
as no teacher or student is represented 
on this influential body. In this edito-
rial, I aim to illustrate why the addition 
of a student trustee would create a more 
holistic, insightful board and, in turn, a 
more comprehensive, versatile mission 
for the school.
 First, I think that it’s important to 
understand what the Board of Trustees 
does. According to Mr. Scott Weiler, 
President of the Board, Gilman’s most 
powerful governing body has four main 
roles: 1. “Select the Headmaster,” 2. “Work 
with the Headmaster in setting the stra-
tegic goals and objectives of the school,” 
3. “Serve as ambassadors, role models, 
and mentors for both the school and the 
community.” 4. “Raise money in order to 
facilitate mission.”
        While there may be no student rep-
resentation on the board, Headmaster 
Henry Smyth and President Weiler made 
it clear that this lack of representation 
does not reflect a lack of concern for the 
student experience. Instead of a student 

trustee, the board utilizes the input of 
younger alumni, older alumni, parents, 
and administrators in order to get a taste 
of the student perspective. In discussing 
this, President Weiler expressed, “I think 
the Headmaster and the Board would 
like to know what perspective you think 
isn’t being shared or communicated that 
should be based on the methodologies 
that we have currently to make sure that 
we have ears on the ground.”
 In an effort to answer this, I reached 
out to Park School’s President of the 
Board, Mr. Bruce Fleming. Coming 
from Park’s Board, which employs the 
school’s student body president as a 
voting member, his input was poignant: 
“You probably don’t absolutely need a 
student representative.” In effect, yes, 
it is possible to get a taste of student life 
without having a student present, but 
Gilman should be hungry to become 
the best institution it can possibly be; 
thus, a taste will not suffice. We need 
the whole meal. Mr. Fleming went on 
to describe how valuable the student 
trustee’s perspective tends to be. Most 
meetings commence with what he calls 
“school life reports” in which the student 
trustee and other members will report on 
what’s going on at the school and what the 
Board should be attuned to.The student 
trustee is not a symbolic gesture, as Mr. 
Fleming described, “There have been 
many cases when the student voice has 
been an important voice in the decisions 
we’ve made.” 
 It is important to note that, in both 
perspective and delivery, a current stu-
dent’s opinions will often differ from 
those of alumni and parents. Addressing 

the former, Park’s most recent student 
trustee, Cole Simons (‘16), explained, 
“Things have changed, and school cul-
ture changes depending on the grade, 
depending on the year. Only a current 
student can tell you what the students are 
feeling.” Even Gilman’s youngest board 
member, Marcus Wang (‘00), could not 
have described the buzz going around 
Carey Hall in the wake of Coach Poggi’s 
departure. Similarly, a parent’s stance on 
any given issue is not necessarily indica-
tive of his or her child’s.
 And for argument’s sake, say that a 
parent, administrator, or alumnus did 
accurately express the students’ per-
spective. I still believe that it would be 
inherently less meaningful, as the source 
matters. First-hand experiences resonate 
more than second-hand information. 
Board room meetings evolve into con-
versations, and a student could provide 
constant feedback, answering questions 
with an arsenal of personal experiences 
that nobody else in the room has access 
to.
 Mr. Fleming also astutely pointed out 
that the student trustee does not always 
have to be present. When the board 
is discussing salaries or something of 
that nature, it is okay to ask the student 
trustee to step out. This does not have to 
be an all-or-nothing deal. Perhaps, in the 
first semester of implementing this policy, 
the student trustee could serve as a non-
voting member. Then, after a semester 
of experience, he would be granted the 
power of a vote.  
        More than anything, this is a ques-
tion of whether or not the addition of a 
student trustee would improve the school. 
I believe that the perspective of a student 
would allow the Board to think about 
questions in a new light and thus address 
problems in a more effective way.
 As Simons noted, having a student 
trustee “is mutually beneficial for both 

the board and the students.” The board 
wants to provide students with the best 
possible educational experience, and the 
students want to have the best possible 
educational experience. The addition of 
a student trustee would help both parties 
achieve their end goals.
 Headmaster Smyth spoke of the Teach-
ing and Learning Committee’s recent 
discussions regarding tri-school coordi-
nation. The committee discussed simple 
questions such as “What’s going right, 
and are there problems?” Various views 
were expressed; however, no students 
were around to provide input. Regard-
less of how much insight those present 
had, the input of a student trustee who 
is crossing the bridges, experiencing the 
benefits and flaws of the tri-school edu-
cation system everyday would be invalu-
able.
 Next year, a student trustee should be 
added to the board. In order to find the 
right person for this new position, teach-
ers should nominate potential seniors, 
and the student council should hold a 
vote to confirm a trustee. As I see it, the 
Student Body President could serve as a 
student trustee, but he already has a lot 
on his plate. Not to mention, the qualifica-
tions for Student Body President-- lead-
ing student sections, uniting the school, 
and running assemblies-- are not neces-
sarily the same qualities needed for a 
student trustee. 
 The method of appointing a student 
trustee is much less important; what 
matters is that the school puts a student 
representative on the Board. As Duke’s 
Jamaal Edwards put it, a student trustee 
“brings a vibrancy that simply cannot be 
matched. Having a full-fledged trustee 
who is respected and engaged just speaks 
volumes to how much the board cares 
about fresh perspective and innovative 
thought.” 

tion to not only the presence, but also 
the struggle of gay high school students. 
The silence, as many of you know by 
now, is representative of the self-imposed 
“silence” queer teens endure, out of fear of 
harassment or bullying. Thankfully, the 
battle of recognition and acknowledge-
ment is now mostly over at Gilman. No 
one denies that gay people exist or that 
they exist at Gilman; however, the fight 
to end intolerance and create a completely 
comfortable environment at Gilman is 
what still needs work. 
 Students who perhaps do not as 
clearly understand what it means to be 
gay or have unanswered questions about 
the lifestyle may express intolerant and 
ignorant views stemming from a lack of 
information. A Day of Dialogue would 
allow ample time to discuss the cultural 
specifics and sensitivities of the queer 
community. It would also allow students 
who are less familiar with the queer com-
munity to ask questions, so that they may 
receive the answer that would empower 
them to move past their prejudices and 
ignorance. Ultimately, I believe that 
promoting open dialogue in a mature 
classroom setting would be extremely 
beneficial towards the goal of an accept-
ing and comfortable Gilman for everyone. 

by ben levinson
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Faculty Letters To The Editor
do whaT’s besT for The kIds relaxed cell phone polIcy: a faIled experImenT?

 “Do what’s best for the kids” is perhaps 
the most widely used refrain among the 
faculty at Gilman. It is the charge each 
of us is given when dealing with our stu-
dents, athletes, musicians, and advisees. 
Moreover, “it was best for the kids” is the 
default explanation for any act that is 
somehow unorthodox or draws scrutiny. 
The fundamental and tragic flaw of this 
approach, I have come to recognize, is 
that it is nearly impossible, at the time, 
to know which choices are actually in the 
students’ best interests
 I often think back to the fall of my 
sophomore year as the turning point in 
my academic life. In my history class 
that term, I earned the lowest grades in 
my academic career. It seemed like noth-
ing I could do was good enough for my 
teacher who happened to be my advisor. 
My low grades generated unwelcome and 
unprecedented attention from my par-
ents, and I seriously considered the pos-
sibility of moving into an easier course. 
Fortunately, I redoubled my efforts in 
the class. With significant help and sup-
port from that teacher, I dramatically 
improved and finished the year with a 
grade I was proud to have despite being 
my lowest at Gilman. That course, more 
than anything else, taught me how to 
read critically and write effectively. It 
sparked my interest in history that led me 
to take a second major in college. At the 
time, however, I was angry and confused 
by why my advisor seemingly refused to 
give me a break. It is only with the benefit 
of significant hindsight that I can see he 
truly acted in my best interest. I want 
to juxtapose that scene with one that 
occurred simultaneously. The families 
of two of my closest friends allowed kids, 
some too young to drive, to drink in their 
houses. At the time, I was thankful for 
what I perceived as their generosity in 
providing what became the two centers of 
my high-school social life. Looking back, 
however, I cannot avoid the conclusion 
that more people drank more frequently 
and more alcohol as a direct result of 
these two families. I still interact with all 

four of those parents. One could not ask 
for a more caring, supportive, and loving 
group. In their minds, they were doing 
what was best for their sons and their 
sons’ friends. That decision, however, was 
clearly not the right thing to do.
 By far the most difficult decisions 
teachers face are those that pit the con-
cept of mercy against our job to teach 
accountability. A particularly painful 
episode in my career occurred my first 
year at Gilman. One of my freshmen 
students failed my class. At the time, I 
knew keeping the failure would be the end 
of his time at Gilman; he would lose that 
life-changing opportunity and return 
to his zoned public school. On the other 
hand, changing his grade and passing 
him would almost certainly set him up 
for failure later in his time at Gilman. I 
kept the failing grade, and the student 
left Gilman. I kept the grade because I 
thought it was the right thing to do--from 
an integrity perspective and also for the 
student. To this day, I do not know if I 
made the right choice. These decisions 
occur on a smaller basis regularly. Any 
time a student asks to do corrections or 
retake a test, I am forced to weigh those 
two conflicting ideals: should I give a con-
scientious student a second chance and 
grant the request or teach accountability 
and hold firm to the original grade?
 Finally, I remain scarred by an inci-
dent that occurred in my first year teach-
ing at a school that, while not Gilman, is 
very similar. One of my students actually 
lit a fire in the room during class. Frankly, 
I panicked and treated the situation as an 
extreme disciplinary offense and chal-
lenge to my authority. What I did not 
recognize at the time was this action was 
the desperate plea of a boy with serious 
and significant emotional problems. My 
discipline-based response, which was 
well-intentioned and by the book, was 
clearly not what that boy needed at the 
time. On the other hand, I can name 
countless instances where my approach 
to a student was too forgiving and not 
sufficiently direct. Cases where, in the 

 When it comes to teenagers and screen 
use, the data is becoming clear: exces-
sive screen use can be highly addictive 
and over time damage nerves, muscles 
and rewire young brains and the way 
young people interact with their world. 
Screens, and more specifically online 
communication, impact young people’s 
ability to communicate interpersonally in 
the “real” world. This year alone, misuse 
of Snapchat led to three suspensions 
and other disciplinary sanctions in our 
“real” Gilman world. Video games and 
social media are designed to stimulate 
the very same reward centers in the brain 
that addictive drugs do. Asked about the 
biggest addiction problem facing our 
kids today, addictions specialist Nicholas 
Kardaras responded, “The most signifi-
cant issue negatively impacting younger 
kids and teenagers today is the addic-
tive, pervasive and damaging effects of 
video-gaming, social media and excessive 
Internet usage. And recent brain imaging 
research is only confirming what front-
line clinicians like me already knew: that 
the increasing pervasiveness of tech is 
leading to increased distractibility, anxi-
ety, depression, tech addiction and even 
gaming-induced psychosis.”
 Some might argue that the world of 
YouTube and Snapchat, of Clash Royale 
and Instagrams, of pursuing likes and 
sustaining Snapchat streaks, is the world 
we live in, and that teens will need to 
learn how to navigate and negotiate that 
world sooner or later. I would counter 
that while Gilman can not change the 
distracting and over-stimulating culture 
our students grow up in, we also do not 
need to encourage and enable that toxic 

culture. In the same way we limit teens’ 
encounter with addictive substances such 
as alcohol and tobacco until young brains 
are less malleable and more capable of 
making healthy choices, we need to do the 
same with screen time. As a school, we 
invest a great deal of time and energy into 
helping students fight the addictive power 
of drugs and alcohol, but when it comes to 
screens, our revised phone policy not only 
allows, but in fact enables screen abuse 
and addiction. I find this especially trou-
bling in the dining hall - a space where 
Gilman has invested millions of dollars 
to foster community and relationships - 
a space where under our revised phone 
policy whole tables of students now tap 
on their screens rather than talk to one 
another.  I certainly appreciate that there 
were valid reasons to try relaxing the cell 
phone policy: cell phones can be used for 
activities already allowed with DOC such 
as organization, email and educational 
pursuits, and students will indeed need to 
learn to self regulate before college. But, 
the last few months have made clear that 
these potential benefits do not outweigh 
the risks. Allowing cell phone use pretty 
much anywhere on campus except during 
class time, has further enabled what 
is already abusive and addictive use of 
screens. The time has come to stop this 
unhealthy enabling and to admit that 
unfettered cell phone accessibility has 
been a failed experiment and we need to 
return to outdoor only phone use. I would 
challenge school leadership to reconsider 
this policy over the summer. 

 - Mr. Jeff Gouline

- Dr. John Mojzisek 

hopes of giving someone a second chance, 
I permitted and maybe even promoted a 
lack of accountability and disregard for 
the rules. 
 It seems fitting to close this piece with 
words my mom often repeated to me as 
a child. She told me that she would treat 
my brother and me fairly, which meant 

she would treat us differently. I live my 
life trying to do what is right for each boy 
individually with the understanding that 
every student needs something unique. 
The problem, of course, is we often do 
not know what that thing is until our 
opportunity to act has passed.

Nestled under statistics 
and tidbits on the “Quick 
Facts” page on Gilman’s 
website lays an admissions 
disclaimer: “Gilman School 
admits qualified applicants 

of any race, religion, color, sexual orienta-
tion, and national or ethnic origin.” One 
omission stands out from this otherwise 
comprehensive mantra: nowhere is 
“gender” mentioned.
 First, it is necessary to clarify the 
differences between sex and gender, 
keeping in mind that definitions are 
both rapidly changing and becoming 
increasingly fluid. Sex is determined by 
anatomy; gender is increasingly deter-
mined by self-identification. Similarly, 
a transexual person has changed their 
anatomy, whereas a transgender person 
has changed their identity. 
 The school’s website often mentions 
that Gilman is an all-boys school. How-
ever, in a social climate dominated by 
Caitlyn Jenner, North Carolina’s contro-
versial HB2, and an abundance of other 

by aaron slutkin

controversies, a simple question arises: 
what does an “all-boys’ school” mean?
 According to Headmaster Henry P.A. 
Smyth, this question is currently being 
examined by schools around Baltimore, 
including Gilman. He explained that 
discussions have occurred because “it’s 
a matter of when—not if—a transgender 
boy will either apply to a Gilman or some-
body currently at Gilman might identify 
as a girl.” 
 In the opinion of the Headmaster, 
Gilman will come to adapt a more pro-
gressive definition of an all-boys’ school. 
He explained, “We seem to be moving in 
the direction that ‘boy’ and ‘girl’ is going 
to be defined by identification rather 
than biology. I think that’s the way we’re 
moving as a society, and that’s probably 
where we [Gilman] will end up going.” 
This is not to say that Gilman will become 
a coed school. Instead, in the words of Mr. 
Smyth, we likely “will either redefine or 
clarify what it means to be a boy.”
 Mrs. Jennifer Galambos, Bryn Mawr’s 
Upper School Director, offered an indis-

All Boys’ School – a Developing Definition
tinguishable comment: “Members of 
the Bryn Mawr community have been 
discussing what it means to be a girls’ 
school in the 21st century.” She contin-
ued, “We are committed to remaining a 
girls school, and we also understand that 
gender is becoming a much more fluid 
concept than it has been in the past. We 
are taking all of this into consideration 
as we work to support our community of 
students, parents, and educators.” 
 Mrs. Galambos’s comment was in 
response to a statement by the head of 
Bryn Mawr’s Gay Straight Alliance (GSA), 
Zipi Diamond (‘16), who told The News 
that, “Bryn Mawr is a diverse community 
with students who identify in many dif-
ferent ways, so although it is an all-girls’ 
school, there are (and if not currently, 
will be) students who don’t identify com-
pletely as girls just as there are students 
who don’t completely identify as girls 
everywhere.” In short, prompted by a 
credible claim that there are students who 
don’t “identify completely as girls” within 
an all-girls’ school, the Upper School’s 

Director essentially explained that the 
definition of “girl” will change, not the 
foundation of “all-girls.”
 Students at Gilman have voiced mixed 
reactions to the idea of an adapting defi-
nition of “all-boys’ school.” John Philip-
pou (‘17) offers a traditional stance. He 
opined, “I think all-boys’ school means 
all males by birth because if a female 
identifies as a male, she does not change 
the genetic evidence that she is a female.” 
Conversely, Mekhi Johnson (‘18), co-chair 
of Gilman’s GSA, commented, “I think, as 
Gilman strives to be inclusive, an ‘all-boys 
school’ for us should be a place where 
everyone feels comfortable expressing 
their own interpretation of that gender 
identity.” Regardless of where one stands 
on this issue, it’s clear that controversy is 
unavoidable. 
 The difficulty in answering this simple 
question is that there’s so much ambigu-
ity. Even the definitions of sex and gender 
are not clear-cut. As Mr. Smyth diplo-
matically commented, “We will remain an 
all boys school, however that is defined.”
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 Sadly, the ten year reign of Mr. Chris-
topher Dawson’s hilarious Halloween 
costumes is coming to an end, as this 
will be his final year teaching at Gilman. 
Costumes aside, Mr. Dawson’s legacy 
persists at Gilman far beyond the scope of 
his many alternate personas on Hallow-
een. He came to Gilman in 2006 directly 
from Tulane University, where he played 
quarterback on their football team. After 
reading Joe Ehrman’s book about Gilman 
Football, Mr. Dawson said, “I was blown 
away by [it], so I applied for a job here.” 
Mr. Dawson is moving back to Raleigh, 
North Carolina, to become the head 
football coach as well as teach English at 
his alma mater, Broughton High School. 
He emphasized, “Being a head coach 
has always been a dream of mine.” It 
appeared that Mr. Dawson is very excited 
to move back to his hometown with his 
wife and daughter. He continued, “My 
family lives in North Carolina, so it works 
out because my daughter’s grandparents 
want to see her more.” Mr. Dawson loves 
his town and will be welcomed with open 
arms.
 In Mr. Dawson’s classes, he was able 
to push students to pursue their passions 
outside of the normal curriculum. Three 
years ago, Mr. Dawson introduced the 
20% project to his English 11 classes, a 
project originally created by Google. The 
project gave his students a chance to do 
something that invoked their passion. 
He gave them every bump class and the 
occasional bit of regular class time to 
pursue their goal. Mr. Dawson explained, 
“There is no grade for the 20%, but the 
only requirement is they present their 
findings at the end of the year.” He then 
elaborated, “I have had some kids do 
some really cool stuff. Last year, Tommy 
Diehl (‘16) made the Race for Spencer 
Grace, which raised a ton of money for 
pediatric cancer research.” His students 
love the freedom, and the opportunity to 
do a project that is actually interesting to 
them. 
 During assembly, Mr. Dawson often 
addressed the school about current 
events. When a tragic event struck, the 
entire school could count on Mr. Dawson 
to stand up in assembly and make a 
heartfelt announcement. For example, 
last spring, when the unrest in Baltimore 
struck just a few miles away, he stood up 
and devoted a solid chunk of time call-
ing attention to the tragedy. Mr. Dawson 

explained, “When it’s close to home, I 
think addressing those things can be 
much more educational and impactful 
than just the day-to-day stuff we do in 
class.”
 Here at Gilman, Mr. Dawson has 
coached Varsity and JV football and 
Fresh-Soph basketball. This year, he 
helped coach Gilman to two champion-
ship seasons in Fresh-Soph basketball 
and Varsity football. He teaches 11th and 
12th grade English, but has also taught 
9th grade English in years past. Students 
love the open, free-flowing environment 
of his classroom.
 The conversations start with literature, 
but often extend to life. Connor Doak, one 
of his English 11 students, mentioned, “He 
really challenges you to think for yourself 
in class.” English Department Chair Mr. 
Patrick Hastings explained that, “He’s a 
great teacher, who definitely puts fun at 
the top of his priority.”
 During his time here at Gilman, he has 
lived on campus with his wife, who works 
as a teacher at McDonogh, and his eigh-
teen month-old daughter, Eleanor. Mr. 
Dawson attested, “It has been an absolute 
joy to teach here,” adding that his decision 
to leave was not easy for him and that he 
will miss Gilman a great deal. 
 Without a doubt, Mr. Dawson will be 
missed in all aspects of Gilman life. A 
member of Mr. Dawson’s Fresh-Soph bas-
ketball team, Logan Paff (‘19), declared, 
“Coach Dawson taught me to always keep 
my head up and never give up when times 
are tough.” Mr. Dawson constantly goes 
the extra mile to make Gilman a better 
place, and whoever replaces him will have 
big shoes to fill.

by GreG Diette

by Daniel rachinsky

by alexanDer Duh

Ms. McKeachie’s Honorable DepartureStay Classy, Mr. Dawson
 As the school year ends, Gilman will 
be sad to see Ms. Mildred McKeachie go.  
After six years as an English teacher and 
advisor, Ms. McKeachie will be leaving 
Gilman to teach at Episcopal High School 
in Virginia. She acknowledges that it was 
a “really hard decision” to leave Gilman, 
explaining that, “I really like it here and 
have learned so much from the people 
around me. But I wanted to try different 
sorts of academic leadership.” At Epis-
copal, Ms. McKeachie will serve as the 
Assistant Director of the Washington 
Studies Program. She explains, “Classes 
end at noon every Wednesday, and each 
student goes into Wash-
ington to do something 
that correlates with 
one of the classes they 
are taking.” Along with 
teaching two sections 
of English, Ms. McK-
eachie will also “...meet 
with all of the teachers 
to help them develop 
ideas about places their 
students can go to have 
experiential learning 
moments in Washing-
ton.”
 Ms. McKeachie was 
first inspired to be a teacher in her own 
English class during her junior year of 
high school. She was amazed at how 
her teacher “made the classroom come 
alive.” When she came to visit Gilman, 
Ms. McKeachie was most impressed by 
the students: “They were thoughtful, they 
enjoyed being around each other, and 
they were funny.” 
 During her time at Gilman, Ms. McK-
eachie has been pivotal in the reconstruc-
tion of the Honor Committee. Previously, 
the Honor Committee was restricted to 
the highest positions of Student Gov-
ernment. There were only six students 
allowed to be on the committee, and Ms. 
McKeachie noticed that “...we therefore 
had fewer leaders because we were dou-
bling up on leadership roles.” The system 
is now almost completely different. Stu-
dent Government members may not be 
on the Honor Committee, and there are 
now ten students on the honor commit-
tee in total. This system, Ms. McKeachie 
said, “ensures that they have several 
years where they’ve seen different types 
of cases and understand precedent.”  
 Gilman students and teachers alike 
commend her teaching style, her fun 

personality, and her contributions to both 
the classroom and the English Depart-
ment. Devery Hamilton (’16), one of Ms. 
McKeachie’s advisees and her student in 
sophomore English, appreciates how she 
“made the material both fun and easy 
to read.” English Department Chair Mr. 
Patrick Hastings explained, “She has a 
great sense of humor and makes coming 
to work fun, and she has also been a 
strong and thoughtful voice in depart-
ment meetings.” Over the course of the 
last six years, Ms. McKeachie has both 
taught and learned from students. Ms. 
McKeachie does not believe that teaching 
is just about giving information to her 
students. She explains “For me, being 

a teacher is being sur-
rounded by other learn-
ers. Certainly, passing 
on knowledge to my 
students [is important]. 
But I love it when a 
student says something 
in a classroom and I 
can say, ‘Wow, I never 
thought of it that way.’ 
And so, I’m constantly 
learning from them, 
too.” She believes that 
if one is a teacher, it 
means that they are 
“interested in pursu-

ing the questions of what it means to 
be. What it means to be human, what it 
means to exist in the world... whether it 
is through a scientific, humane, or math-
ematical explanation. Being a teacher is 
being on a lifelong journey where you 
have questions and are trying to answer 
them, even if you may not obtain the 
perfect solution.”
 Ms. McKeachie has also been an out-
standing advisor. Minjun Kim (’16) feels 
very close to Ms. McKeachie. “She has 
helped me through every year that I have 
been here, and has always been there for 
me with advice. She is the closest teacher 
that I have been with at Gilman… She is 
a friend, not just a teacher.” 
 Head of Upper School Mr. Robert 
Heubeck has also enjoyed working with 
Ms. McKeachie. “She takes very seriously 
academic integrity. She’s a master teacher 
and a mentor to boys.” He also highly 
compliments her level of connection with 
other people: “She knows specifically 
how to… interact with …. different kinds 
of boys. Her dedication to honor, her 
dedication to learning, and her dedica-
tion to getting to know people is pretty 
phenomenal.”

 At the end of this year, Gilman School 
will unfortunately bid farewell to Mr. 
Jason Hogan as he ends his short yet 
impactful career at Gilman to pursue a 
Ph.D in his long-held passion, paleontol-
ogy. Before Gilman, Mr. Hogan received 
his undergraduate degree from Duke 
University and his  masters degree in edu-
cation from Harvard University. Imme-
diately afterwards, he began looking for 
work as a teacher. Mr. Hogan first came to 
Gilman in the fall of 2013 to teach in the 
science department. Since his interview 
on campus, he has greatly impressed his 
older teaching colleagues and created 
lasting relationships with his students. 
 Despite being primarily focused on 
biology, Mr. Hogan has happily and 
effectively taught a variety of courses 
which include Honors Chemistry, Regular 

Chemistry, Senior Physics, and History 
of Science. In regards to Mr. Hogan’s 
teaching, Mr. James Morrison, Chair of 
the Science Department, 
comments, “He’s really 
a biologist, and we had 
him teaching a lot of 
chemistry. He took that 
on with good cheer and 
has done an astounding 
job with it. It’s really 
clear that the students 
here really really love 
him.” In his three years 
at Gilman, Mr. Hogan 
has also been involved 
with the videogame club, 
the 3D printing club, the 
bioethics association of 
Gilman, and intramural 
rockclimbing. “In three 

years, I think he’s left quite a mark,” states 
Mr. Morrison.    
   Not far removed from high school 

and student life, Hogan 
understands the situ-
ations of his students 
and has in turn been 
described as a great 
advisor and teacher by 
many of his students. 
James Hemker (’17), one 
of Mr. Hogan’s advisees 
says, “He’s helped me 
progress through junior 
year and has given me a 
lot of good advice. Since 
he’s one of the youngest 
teachers, I think he con-
nects with most students 
really well because he 
knows where they’re 

coming from.” Mr. Hogan himself believes 
that, “A strong student-teacher relation-
ship also is a hugely important aspect 
of the classroom. I put a lot of time into 
being approachable and relatable with the 
hopes that some students will be more 
comfortable in the classroom.”
 Mr. Hogan personally describes 
dinosaurs as, “basically dragons,” which 
explains his decision to study paleon-
tology at Montana State University. He 
will leave behind a lasting impact on the 
Gilman community and a wide range 
of students who have come to admire 
his classes and clubs. Already knowing 
that he will get back into teaching after 
graduate school, Mr. Hogan states, “If I 
am lucky enough to have the chance to 
work at Gilman again, I would definitely 
consider it as a viable and likely option.”

Mr. Hogan Trades Students for Dinosaurs
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Mr. Sport Departs from Baltimore, 
Signs with New England

Tickner Writing Fellow Bids Farewell

Mr. Petit Designs his Way to Sante Fe

 “I’m no scientist but Wikipedia says 
that a woodchuck would be between 16 
and 26 inches long and weigh between 
four and nine pounds…” This was the 
beginning of the response that Mr. Jason 
Sport gave to the question, “How much 
wood would a woodchuck chuck if a 
woodchuck could chuck wood?” He con-
tinued on to complete his two hundred 
twenty word response ending with, “I 
probably shouldn’t even try to answer.” 
Unfortunately, at the end of the school 
year, Gilman will be bidding farewell to 
Mr. Sport and the humor he embodies, as 
demonstrated by his 
sarcastic response to 
this question.
 Mr. Sport will be 
pursuing an oppor-
tunity in Reading, 
Massachusetts, as 
Dean of Students 
at the Austin Pre-
parator y School. 
A l t h o u g h  h e  i s 
“excited to go home” 
to Massachusetts, 
where he grew up, 
Mr. Sport is nostal-
gic about the “ter-
rific students and 
colleagues” that he 
is leaving. Along the 
same lines, he says, 
he will “miss the 
people,” since he has 
“made a lot of great 
friends here - faculty, students, and staff.”
 During his five-year tenure at Gilman, 
Mr. Sport was “lucky enough to teach a 
large variety” of classes, including World 
Cultures, European Civilization, U.S. 
History, African American History, and 
Urban Studies. Within his wide range of 
classes, Mr. Sport declared World Cul-
tures to be his favorite because he “likes 
teaching freshmen, and because the 
curriculum is unique.” Evident from the 
roaring standing ovation that Mr. Sport 
received during the “year-end goodbyes” 
assembly, students absolutely loved this 

 This year, Mr. Cam Terwilliger came 
to Gilman as the Tickner Writing Fellow. 
Mr. Terwilliger explained, “The Tickner 
Fellow is a writer in residence position 
that changes every year...They bring a lit-
erary presence to the school.” During his 
time here at Gilman, Mr. Terwilliger not 
only taught a creative writing class and 
became the faculty advisor to Paragon, 
but he also arranged for several profes-
sional writers to speak at assemblies as 
a part of Gilman’s Writers at Work Pro-
gram.
 With all of these responsibilities, Mr. 
Terwilliger still had time to pursue his 
personal writing. “[The Gilman fellow-
ship] is a great and unique opportunity. 
I get to spend time with people that are 
really interested in writing and I also 
get to work a lot on my own projects,” 
expressed Mr. Terwilliger. His current 
project is his nearly-completed novel, 
Yet Wilderness Grew in My Heart. “It is 
a historical novel, and it is all about the 
colonial days in New York and Quebec 
during the French and Indian War,” said 
Mr. Terwilliger.
 Mr. Robert Heubeck appreciates Mr. 
Terwilliger’s contributions to creative 
writing at Gilman. “[Mr. Terwilliger] 
has continued the tradition of Tickner 
Writing Fellows promoting writing 
and influencing students to challenge 
themselves and to chase their interests 
in writing.” Mr. Heubeck has also found 
the writers that Mr. Terwilliger brought 
in for the Writers at Work Program to be 
“very interesting and well-received.” 

 Unfortunately, after three short 
years, Mr. James Pettit’s time at Gilman 
is coming to an end. Before Gilman, 
Mr. Petit worked as an architect until 
he retired in 2012. Soon after, he was 
recruited here by his friend, Mr. Karl 
Connolly, Chair of the Art Department, 
to teach Design Drawing and Architec-
tural Drawing. Having previously taught 
architecture at Morgan State University, 
he had a smooth transition to Gilman in 
2013. 
 Mr. Pettit is moving to Santa Fe, New 
Mexico with his wife and dog to pursue 
his personal artistic endeavors, notably 
watercoloring. He first visited Santa Fe 35 
years ago to go cycling in the mountains 
west of Los Alamos and into Southern 
Colorado. After his trip, he fell in love 
with the city and knew he wanted to spend 
more time there. Mr. Pettit explained, 
“we have a small but cozy house that 
we really enjoy.” He then elaborated, 

unique history teacher. Matt Katz (’17) 
explained, “Mr. Sport was always an 
engaging and energetic teacher who never 
failed to capture my attention.” He elabo-
rated, “Mr. Sport’s unique teaching style 
is one that students who leave his class 
will never forget and never find again.” 
 In addition to his excellence in the 
classroom, Mr. Sport also made count-
less contributions on the athletic field 
with his coaching of Varsity Baseball, 
JV Baseball, and Fresh/Soph Football. 
Finally, aside from the classroom and 
the field, Mr. Sport served as the Fourth 

Form (Sophomore) 
Chair for two years,.
  O n e  o f  M r . 
Sport’s most nota-
ble qualities is his 
immersion in the 
Gilman community. 
Mr.  Mat t  Baum, 
Chair of the History 
Department, asserts 
that Mr. Sport “has 
made contributions 
in so many differ-
ent ways: teaching 
a number of very 
different classes, 
as form chair, as 
a coach, and as an 
advisor. He is also 
very much respected 
by his fellow faculty 
members. It’s a big 
loss.” 

 A common theme throughout his 
interview was his passion for “the people” 
at Gilman, and the “informal interac-
tions” he was able to have with them. Mr. 
Sport’s impactful presence inside and 
outside of the classroom will be missed, 
as he was an integral part of what Gilman 
preaches: community. We were lucky to 
have such a friendly and caring member 
of the faculty for the time that we had 
him, and that amiability will truly be 
missed as we begin the 2016-2017 school 
year next fall.

by Davis booth

by nathan heDGecock

 What did Mr. Terwilliger think of 
Gilman? He believes that what makes 
Gilman unique is “the students’ enthusi-
asm... It is also unique in that we get to 
have this program where we get to bring 
in writers from outside the school to come 
and give us some readings and visit the 
class.”

by GreG Diette

“My dog Oz loves 
Santa Fe as much 
as we do, since he 
has his daily run of 
a 135 acre dog park 
that he graciously 
allows me to share 
with him.” Mr. Pettit 
is looking forward 
to his well-earned, 
peaceful retirement.
 At Gilman, Mr. 
Pettit teaches two 
very unique courses, 
as he is the only 
teacher equipped to 
teach these curricu-
lums. He talked about the relationship 
between his two classes, Design Draw-
ing and Architectural Drawing (both 
are freshman/senior electives), saying, “I 
treat them as one continuous course, and 
each assignment builds upon previous 

assignments.” Mr. 
Pettit has become 
an essential part of 
Gilman’s art pro-
gram and will defi-
nitely be missed. 
M r .  C o n n o l l y , 
stated, “He brings a 
level of profession-
alism and rigor to 
his courses.”
 Outside school, 
Mr. Pet t it  s tays 
very busy, playing 
a key part in well-
respected architec-
tural groups such 

as the Baltimore Chapter of the Ameri-
can Institute of Architects, Historic 
Resources Committee, and the Future 
Architects Committee to devise a cur-
riculum for the upper levels at the Bal-
timore Design School. He also mentors 

four graduate students at Morgan State 
University as they complete their terminal 
projects in the Master of Architecture 
program. Mr. Pettit and his wife enjoy 
the arts scene here in Baltimore, as they 
are frequent visitors of the BSO, Chamber 
Jazz Society concerts, Everyman and 
Center Stage, and occasionally attend an 
opera or concert at Peabody Institute of 
The Johns Hopkins University.
 In replacing Mr. Pettit, it will be hard 
to find someone else as skilled in the field 
of architecture as him. Hank Bethel (‘19) 
elaborated on Mr. Pettit’s time at Gilman, 
saying, “Mr. Pettit is a pretty funny 
teacher who really knows his subject well 
and will be hard to replace.” Mr. Connolly 
will be sad to see, “an architecture teacher 
who believes in the deep value of skills 
development ahead of concept” go. For 
the past three years, he has been passing 
on his well-earned knowledge and will 
continue to do so in Sante Fe.

ThoughTs?
The News values your opinion.  

leTTers To The edITor 
are encouraged

send leTTers To ThegIlmannews@gmaIl.com

The News reserves the right to edit letters for length and 
grammar.  Letters must be signed to be published.

 Following the end of the school year, 
Mr. Terwilliger will be moving to New 
York to live with his fiancee. Bryan Apple-
feld (‘16), a student in Mr. Terwilliger’s 
Creative Writing class revealed, “I’ll 
miss how talkative our class discussions 
[were], and how open and inviting he was 
to any sort of opinions.” We will be sad 
to see him leave following his one-year 
tenure at Gilman.
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Single-Teacher Language Courses: 
How It Impacts the Course

by Daniel rachinsky

Many languages within 
the tri-school area such 
as Russian, Arabic, and 
Chinese are taught by one 
teacher for all three to four 
years that a student takes 

it. In some cases, the teacher can be the 
underlying motivation to take a language, 
more so than the language itself. Many 
students are warned by their advisors 
before taking one of those languages 
that they will be with the same teacher 
for all three years that they are required 
to take it-- unless, of course, a teacher 
leaves. Most do not mind this fact, and 
some even see it as a positive aspect 
of the class. Others, however, come to 
regret their choices, either because they 
do not like the language or because of the 
way the course is taught by its teacher. 
The existence of single-teacher courses 
depends largely on the course’s popular-
ity with students. For example, Gilman 
once offered a German language course, 
evidenced by the large wooden plaque in 
the Lumen Center. Because of a lack of 
popularity with students and difficulty 
in finding a new teacher, Gilman decided 
to terminate the language course after its 
teacher retired. 
 A large percentage of students who take 
a single-teacher language do so because 
they are interested in the language. How-
ever, unique to single-teacher classes, the 
teacher is incredibly important to how 
much a student wants to take and remain 
in their class. Beyond that, some take 
the course because they had less success 

Sleep Deprivation: 
Teenage Problems of its Creation

It was nothing more than 
a normal school night for 
me. I sat at my desk in 
the basement tackling the 
various assignments I had 
to do, all leading up to an 

English essay I had to finish for the next 
day. Having done my research and out-
lining during the prior evenings, I finally 
began to write around eleven when I had 
completed the rest of my homework. It 
was one of those times when I got lost in 
the writing and really wasn’t conscious 
of time or anything else while writing. 
When I finally had put the finishing 
touches on the essay, I looked up at the 
clock with a sigh of relief, as I had now 
finished my work for the evening. It read 
5:15 a.m. I was astonished to realize I 
would be waking up, or perhaps staying 
up at this point, to go to school in a mere 
forty-five minutes. This was a personal 
record, but I have since rivaled it a few 
times this year.
 Unfortunately for United States ado-
lescents today, I do not stand alone as 
a consistently sleep-deprived American 
teen. In fact, The Center for Disease 
Control (CDC) claims that almost 70% 
of high school students get insufficient 
amounts of sleep on school nights, which 
is defined as less than eight hours a night 
by the recommendation of the National 
Sleep Foundation. Furthermore, 40% of 
American high school students get six or 
fewer hours of sleep a night as reported 
by the CDC. 
 Equally concerning is the fact that I 
am not the only sleep-deprived student 
at Gilman; in fact, I would dare to say I 
am part of a “silent majority” of students 
who don’t sleep enough hours on a regular 
basis. In 2013, The News conducted a 
survey of 311 students (about 75% of the 
student body) and found that only 16% of 
students were getting the recommended 
eight hours of sleep.  
 Of course, Gilman students’ lack of 
sleep can be attributed primarily to 
their workload. In the 2013 poll, 85% of 
students reported that homework played 
a part in their lack of sleep. One of the 
things I most appreciate about Gilman 
is the rigor of its academics; I genuinely 
believe that Gilman pushes us in ways 
that no other institution does and pre-
pares us for life ahead both inside and 
out of the classroom. That being said, 
it is important to recognize the impact 
that Gilman’s curriculum can have on its 
students, not to mention the various other 
athletic, musical, or other activities that 
a Gilman student may take on.
 Besides some grumpiness and perhaps 
falling asleep in class, what is problematic 
about teenage sleep deprivation? Both 

by matt tomaselli

sleep quality and quantity can not only 
impact grades, test scores, and cognitive 
function, but sufficient sleep has also 
been shown to limit car crash rates, drug 
and alcohol use, and general psychologi-
cal happiness among teens, according to 
Arianna Huffington’s The Sleep Revolu-
tion. Many of these effects can be severe. 
For example, studies show that the issue 
of sleep-deprived driving is perhaps as 
serious and dangerous as driving while 
intoxicated. Namni Goel, among other 
researchers at the University of Penn-
sylvania, claim that, “sleepiness-related 
motor vehicle crashes have a fatality 
rate and injury severity level similar to 
alcohol-related crashes.” Sleep depriva-
tion pervades beyond drowsy driving; As 
Huffington discusses in her book, Idaho 
State University showed in a study that 
teens who struggle to get sufficient sleep 
were 47% more likely to binge drink. In 
essence, with more sleep among Ameri-
can teens comes healthier lifestyles and 
better performance. It is time for Gilman 
to step up to the plate and address this 
problem.
 While there are a number of campaigns 
nationwide to combat teenage sleep 
deprivation, including the creatively-
named organization “Start School Later,” 
whose mission is to, as one may guess, 
start school later, I think we at Gilman 
can start by holding a multi-day event 
during which the school as a whole unites 
to discuss the effects of and solutions to 
sleep deprivation. I envision something 
similar to an event that is organized at 
Dartmouth University and a few other 
institutions across the country called 
“Sleep Week.” Sleep Week consists of a 
speaker series in which sleep scientists 
give lectures, discuss studies, and col-
lect data about sleep at the school. All 
the while, solutions to sleep deprivation 
are proposed, and the students have no 
homework for a short period of time in 
order to catch up on sleep.  The catch 
phrase, “trading As for Zs,” has been 
coined at various colleges. 
 I propose a similar idea at Gilman in 
which we bring in sleep and stress experts 
to assembly to study our problem and 
have a short week without homework. 
Given our schedule, among other things, 
I understand this idea may seem unre-
alistic, but a few days out of the cycle in 
the year is not too much to ask to begin 
the fight for the well-being of our stu-
dents. Finally, it is important to note that 
Gilman is a school that strives to balance 
progressivism with traditionalism in the 
classroom. I believe “sleep week” is a 
progressive idea that will not hinder the 
traditionalism in our education.

Goodbye, Mr. Gorski

by tyler witherspoon

 After an admirable 22 years at Gilman, 
Mr. Tom Gorski has made the decision to 
retire. Having served as a teacher, coach, 
advisor, and most recently, the Director of 
Education and Technology Services, Mr. 
Gorski has left large shoes for his suc-
cessor to fill. During his time at Gilman, 
Mr.Gorski has looked over almost all 
things related to technology at the school, 
such as infrastructure, machines, and 
software. In addition, he has taught 
countless incoming freshmen the proper 
use of their computers and calculator in 
his co-taught Intro to Technology class. 
 The retirement of Mr. Gorski is a major 
loss for Gilman. As Headmaster Smyth 

with other languages or because a friend 
of theirs is also taking the course. This 
range of interests often causes a large 
variation of familiarity with the language, 
which the teacher must address. Mr. Jim 
Sweigert, the Russian language teacher at 
RPCS, recalled, “I’ve had a few students 
who liked the class and me but did not 
necessarily care for the language itself. 
Also, I’ve had groups of students travel to 
Russia on exchange with some being very, 
very advanced while others had trouble 
understanding the language and thought 
that they were behind.”  
 Students such as RPCS’s Lala Levelle 
(’17) appreciate both the language and 
the teacher: “Coming here and taking 
Russian has been interesting because 
it is a very distinct language and I have 
enjoyed learning all about it.” However, 
Gilman Arabic student Andrew Pover-
man (’17) spoke of his reservations with 
his single teacher language course: “If 
you’re not getting the hang of how a 
teacher teaches his class, you don’t have 
a different teacher to look forward to next 
year. You have to adapt or work out some 
kind of arrangement with the teacher if 
you want to prosper in that class.”
 Single-teacher language courses are 
by definition taught and managed by one 
teacher. That being said, that teacher has 
complete flexibility in the way he or she 
teaches their course. As a result, students 
have the ability to influence how their 
class is taught by providing their teacher 
with thoughts and opinions. “Running 
an entire language program can be dif-
ficult, but in return, you have the freedom 
to change the curriculum of the course 

to better suit your students,” explains 
Mr. Ethan Cooper, the Arabic language 
teacher at RPCS. Not all teachers can 
or are willing to make drastic changes 
to their course or teaching style, but 
most are willing to make small changes 
to accommodate their students. For 
example, Mr. Cooper used his ability to 
alter the course material to be more relat-
able to high school students because the 
textbook they are using was written and 
intended for college students.
 Many teacher colleges often do not 
have certification programs for exotic 
languages which leads to there being 

fewer Arabic, Chinese, and Russian 
language teachers. “It’s like a circle that 
keeps going around. You don’t have teach-
ers if you don’t have program to get them 
certified, and of course, if you don’t have a 
program to get them certified, [you] again 
won’t have any more teachers,” explained 
Mr. Sweigert. Luckily, in private schools 
such as Gilman, Roland Park, and Bryn 
Mawr, teachers do not necessarily need to 
have certifications to teach, provided that 
they have some experience and education 
in their respective subjects. So long as 
students are interested in a language, that 
language is here to stay.  

stated, “In Mr. Gorski’s retirement, 
Gilman loses a seemingly tireless worker 
who has dedicated countless hours to 
supporting our technology needs.” He has 
had a large impact on many students and 
teachers throughout his career. Bringing 
an enormous amount of energy to school 
each day, he established himself as one 
of the hardest-working people at the 
school. Mr. Gorski constantly listened to 
the technology needs of others and tried 
hard to help them and support them. 
Although technology at Gilman is not 
always perfect, Mr. Gorski does his best 
each day to fix these issues. 
 Mr. Gorski has also had a large influ-
ence on his students. Former Intro to 
Technology student, Leo Morton (‘19), 
explained this impact: “You can tell he is 
very knowledgeable. He helped me learn 
the new technology, and most of the stuff 
he taught me I still use today.” Mr. Gorski 
gave incoming students knowledge about 
the technology they used throughout the 
year, making their integration into the 
community just a little bit easier. Provid-
ing insight and knowledge to many, he 
has been an invaluable resource to the 
school.
 All around, Gilman is losing an 
incredible man, teacher, and mentor. Mr. 
Gorski has made a mark on many people 
throughout his 22-year career. Mr. Smyth 
puts it best, “Very few people log as many 
hours at Gilman as Mr. Gorski. We [are 
losing] a kind and wonderful human 
being who thinks of others first.” 
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Freshmen on Varsity Lacrosse
by tyler witherspoon

 You may have heard the 
names Xander Martin, 
Logan Paf f,  and A ndy 
Andrews floating through-
out the halls of Gilman in 

the beginning of this spring season. Pre-
viously, these names may have been unfa-
miliar, but they have now been ingrained 
in the athletic history of Gilman lacrosse. 
In Mr. Brooks Matthews’s illustrious 
twelve year career as the Varsity Lacrosse 
coach, only two freshmen have ever 
made the team: Duncan Hutchins and 
Paul Danko in the 2007 season. For the 
2016 season, however, Mr. Matthews has 
added three more ninth graders to the 
historically selective team. 
 Mr. Matthews considers these three 
freshmen, Logan Paff, Xander Martin, 
and Andy Andrews, to possess enough 
skill to make meaningful contributions 
to the team, stating that “we will only 
take freshmen if we believe they will 
have a pretty strong chance at contrib-
uting on the varsity [team] this year.” 
Mr. Matthews maintains that varsity 
enables these freshmen to improve 
the most, playing in meaningful game 
situations. The coaches came into the 
beginning of tryouts with open minds, 
losing the “freshmen do not make varsity 
at Gilman” mentality, and trusted the 
tryout process, allowing the incoming 
players to show their improvement over 
the summer. Despite these players’ tal-
ents, the coaches were worried about the 
upperclassmen’s reactions to freshmen 
being on the team. 

 Before selecting these three freshmen 
players, Mr. Matthews considered the 
possibility of bad chemistry amongst 
the old and new players, shown when he 
said, “Part of the thought process when 
deciding to keep freshmen on varsity is 
how they are going to be received by the 
upperclassmen, and how they are going 
to fit into the team culture.” However, he 
ultimately decided that, at an accepting 
school like Gilman, integration of younger 
players would not be an issue. 
 Andrews, Martin, and Paff trained and 
practiced diligently. Mr. Matthews cited 
that their competition in other sports-
(JV Soccer for Paff, Varsity Hockey for 
Martin, and JV Basketball for Andrews) 
played a role in their selection for the 
team. Their successful participation in 
other high-intensity team sports indi-
cated to Mr. Matthews that they were 
able to play and compete at a high level 
of athletics, which is crucial for the sport 
of lacrosse.
 Xander Martin is very happy with how 
his first season on Varsity Lacrosse went. 
Martin enjoyed playing on the team and 
feels that he had been accepted by the 
upperclassmen. Martin believes playing 
at this high level for lacrosse has quickly 
developed his game, explaining, “I have 
had to get used to playing at a faster pace 
against guys that are bigger than me, and 
that has forced me to rise to the occasion.” 
Martin explains his time with the team 
has positively influenced him and will 
continue to develop his game moving 
forward. 

Dr. Mo Leads Senior Transition Day
by asher corDish

College preparation is one 
of Gilman’s top priorities. 
In keeping with that theme, 
Director of School Coun-
seling Services Dr. John 

Mojzisek organized an afternoon for the 
seniors entitled, “Senior Transition Day.” 
This afternoon was intended to help edu-
cate the students on some of the issues 
they may face at college-- anything from 
managing credit card debt to hazing. Pro-
grams like this have been organized in the 
past at Gilman and this year’s schedule 
consisted of five different activities.
 The first element was a film entitled 
“Haze,” which was created by a group 
called the Gordie Foundation. Mr. Gordie 
was a college student who died of alcohol 
poisoning during a hazing incident, which 
propelled his parents to set up the founda-
tion to help prevent any further hazing-
related harm in colleges. After watching 
the film, the seniors discussed the movie 
over lunch in small groups. A panel of 
three alumni, two from Johns Hopkins 
University and one from University of 
Maryland, College Park, was also set up 
to take questions about college life.
 Following lunch, the seniors rotated 
through three different speakers. Ms. 
Susan Boswell, Dean of Student Life at 
Johns Hopkins University, talked about 
transitioning to college, and Mrs. Dorothy 
Shepard, Associate Dean of Students at 
Johns Hopkins University, talked about 

dating violence and other issues in col-
lege. 
 A particularly well-received speaker 
was Gilman’s Director of Finance and 
Administration, Mr. Sean Furlong. He 
spoke about financial issues that one 
might encounter while at college-- for 
example, having a credit card and 
handling student debt. “Mr. Furlong’s 
presentation was the most useful,” said 
Tyler Pantel (‘16). 
 The seniors finished the day by lis-
tening to a psychiatrist who treats both 
current Gilman students and college 
graduates. Dr. Arman Taghizadeh (‘95) 
talked to the class about some of the 
mental health issues that force students 
out of college and gave some practical 
advice about time management and 
health issues.
 The overall feedback, according to an 
evaluation survey that was handed out 
afterwards, revealed that most seniors 
thought it was worthwhile, but it was 
a lot to absorb in such a short time. “It 
was very useful for issues we might 
encounter next year, but some of what 
we were presented with had already been 
introduced to us in the past at assem-
blies,” said senior Michael Holmes. Dr. 
Mojzisek admitted that at times it was 
“a little bit overwhelming,” but “neces-
sary with the seniors already having one 
foot out the door.” Dr. Mojzisek hopes to 
get more alumni speakers next year and 
is already looking forward to educating 
future seniors. 

Campus Security: Keeping Us Safe

In April, Gilman introduced 
new security updates to the 
Upper School, installing 
keypads on nearly every 
door to Carey Hall and the 

Lumen Center. With the exception of 
the front entrance to Carey Hall, which 
remains open from 6 a.m. to 7 p.m., all 
doors will remain locked at all times; the 
only way to enter is to input the correct 
code into the keypad.
 The policy is not entirely foreign to 
Gilman, however, as Upper School Head, 
Mr. Robert Heubeck, explained, “The 
Lower and Middle schools have had their 
[keypads] for, I guess, almost two years 
now.” The delay between the schools was 
due to a variety of factors. “Part of the 
reason was because in the Upper School 
you’ve got multiple buildings, and you’ve 
got people from different campuses 
coming over … so part of the dilemma was 
what do you do for girls. We just weren’t 
quite sure how to logistically come up 
with something that was efficient.” With 
such a great influx of students from vari-
ous schools, the administration wanted 
to be sure of the best way to protect the 
school without greatly hampering conve-
nience or travel time from class to class. 
 The updates to the entirety of Gilman 
over the last few years do not have a 
catalyst per se. The attempt to protect 
the school came from a general belief 
that it was necessary and could only help 
Gilman, as the establishment is relatively 
accessible to the public. “Gilman is pretty 
much an open campus,” described Mr. 
Heubeck. “We don’t have gates outside 
the campus like other schools. People can 
come from Roland Avenue or Northern 
Parkway or from Stony Run, and they 
can just come on campus, and I think 
we realized that there was a vulnerabil-

by michael Johnson
ity that we needed to address … there 
wasn’t one event or series of events that 
led us down this road.” Furthermore, the 
keypad system allows Gilman to quickly 
lock down the entirety of the school at a 
moment’s notice. 
 The students’ reviews of the update 
have been mixed. There seems to be a 
clear grouping of those in favor and those 
opposed. Among those in opposition, 
the largest complaint appears to be time 
related. Ethan Coherd (’18) expressed 
his belief that the keypads unnecessar-
ily slow his commute to and from class: 
“I am displeased with [the keypads] as 
a student…It just takes more time to 
get in, especially if I am trying to rush 
somewhere.” This same frustration was 
held by Freshman Daniel De Leon: “It’s a 
pain because for people who have to walk 
back and forth between buildings putting 
in the codes and going through all that 
takes a lot of time, and if you have to get 
to class within, like, three minutes, it’d 
be difficult.”
 Supporters of the keypads acknowl-
edge the delayed commute but believe 
the safety they provide compensates, as 
Tommy Finney (‘18) expounds, “It takes 
a bit longer to get inside, and only people 
with the code can get in.” Finney further 
explains his approval of the doors as they 
actually aid his everyday life in the school, 
contrary to Coherd and De Leon’s beliefs, 
“It makes it easier for me to get to my 
backpack after athletics. I don’t have to 
go all the way around to the front of the 
science building. I can go in the bottom 
door next to the band room.” 
 The upgraded security at Gilman does 
remain unique in the Roland Park area as 
both Bryn Mawr and Roland Park Coun-
try School have yet to adopt any similar 
system. Nevertheless, the changes reflect 
a nation-wide trend among schools and 
universities to protect their property in 
an increasingly safety conscious society. 

Exploring a More Transparent 
Grading System

At many public schools 
in the area, students are 
able to access their grades 
instant ly onl ine.  This 
allows parents to check-in 
at any time on their child’s 

grades. At Gilman there is no such data-
base that allows students to quickly see 
their grades. Because of this, Gilman 
boys must go to their teacher directly 
to find out how they are doing in the 
class. Although this can be a hassle, 
this requires students to have some self-
advocacy for their grades and take owner-
ship of their performance and education 
as a whole. 
 This academic independence is some-
thing that is sought after by teachers and 
administrators at Gilman, including Mr. 
Rob Heubeck, who feels it is important 
that students stand up for themselves: 
“What we want you as students to do is 
we want you to be an advocate for your-
self.”  Towards the end of every quarter, 
Mr. Justin Baker, Fifth Form Chair,  sug-
gests to the junior class that everyone 
make a “pre-emptive strike” on  parents 
when it comes to the upcoming grades. 
Rather than having students and parents 
shocked when report cards appear online, 
a ‘pre-emptive strike’ requires boys to go 
to all of their teachers and determine how 
they have done in the quarter. In doing so, 
students have a few days to see how they 
did and to find a way to tell their parents 
how they did and what might have gone 
wrong. This is much easier to explain to 
parents then a disappointing report card 
with no advanced warning . 

by charlie mather  Not only does the lack of 24/7 access to 
grades promote self-advocacy in students, 
it takes some unnecessary pressure off of 
teachers to rush when grading an assign-
ment. If a system were constantly avail-
able, students would be hounding their 
teachers to upload their grades quickly. 
Not only does it put pressure on them to 
rush the process, it sometimes just is not 
possible, as Mr. Heubeck acknowledged 
teachers often have many responsibilities 
which hinder their ability to rush through 
the grading process. “Teachers are coach-
ing, they’re running trips and having it 
turned around in a quick way, I don’t 
always think is the best way.” While the 
idea of having instant access to our per-
formances would be very convenient to 
most students, it is important at Gilman 
for the students to take control of their 
education.
 Other students saw this issue from 
a different perspective, as Spencer 
Churchill (‘18) stated, “There wouldn’t 
be a disadvantage [to an online grading 
system] because I could see if I am doing 
well or not. I have a loose sense of what 
my grade is in the middle of the quarter, 
but I don’t really know what it actually is 
until the end of the quarter. I’ll ask my 
teachers, and they will only have a rough 
estimate.” Awareness of grades allows 
students to work on changing them before 
they appear on report cards.
 There are advantages and disadvan-
tages to a more transparent grading 
system. Whether or not Gilman should 
implement open grade books is unclear; 
however, it should certainly be on Gil-
man’s radar.   
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Photos of The Addams Family
photos courtesy of Gilman cynosure
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Sports Photos of the Year
photos courtesy of Gilman cynosure
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Class of 2016: 
Where They’re Headed 
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Gilman’s new cell phone 
policy now allows for phones 
to be used in more places 
within the school including 
the library, common rooms, 

and empty classrooms. A committee, 
advised by the deans and comprised of 
both rising and current seniors, have 
decided to use the final quarter of this 
year to give the new approach a trial run. 
This more lenient approach to cell phones 
has been received with both praise and 
some criticism by different people, but 
the policy is a work in progress.
 This appears to be an important 
change, but students have been using 
their phones in empty classrooms, 
common areas, the library, and in the 
lunchroom for years, and it suggests that 
this new policy has only updated Gilman’s 
rules to coincide with what was already 
occurring throughout the school. Michael 
Melvin (‘18), an avid cell phone user, 
explained, “People are already using their 
phones everywhere in the school anyway, 
so [this policy] isn’t really doing anything 
new.”
 Many of the students and the faculty 
appreciate this new change, as it allows 
the students to use their cell phones more 
freely and gives teachers one less rule 
they are required to enforce. Mr. Patrick 
Hastings, English Department Chair, 
says that the previous policy had been, 
“putting every faculty member in the 
precarious position of having to decide, 
every time I walk through the common 
room, am I going to enforce the policy?” 
Although he does not entirely appreciate 
it, because of the overall leniency towards 
the past policy, he realizes it was not 
making a difference. Mr. Hastings also 
says that he “was okay with enforcing the 
[previous] rule” but he never thought it 
was “ultimately productive in terms of 
changing people’s behavior and develop-
ing positive relationships with students.” 
The previous policy, even though it was 
created to limit the intrusion of cell 
phones within the school, was unable to 
properly control them and became more 
of a nuisance to both students and teach-
ers.

New Cell Phone Policy, Mixed Reactions Students Weigh in on 2016 Elections

Republican

Democrat

Other
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38.6%

With Which Party Do You Associate Yourself? 

16.6%

by nick auen

Donald Trump

20.4%20.4%

Which Presidential Candidate Do You Support?

6.7%

30%
22.4%

John Kasich

Ted Cruz Bernie Sanders

Hillary Clinton

 On the other hand, some faculty mem-
bers expressed different concerns. As Dr. 
John Mojzisek (Dr. Mo.) explains in a 
letter to the editor on page two,  “Allow-
ing cell phone use pretty much anywhere 
on campus except during class time, has 
further enabled what is already abusive 
and addictive use of screens.”
 Our friends at RPCS have, for years, 
had very strict rules regarding cell 
phones completely forbidding them 
from being used anywhere on campus. 
Winnie Ho, a sophomore at RPCS, thinks 
Gilman’s new policy is beneficial and 
addresses the concern of distraction, 
“If [a student’s] productivity decreases, 
that is their own fault.” Gilman, before 
changing its policy, looked into multiple 
other institutions’ policies including 
RPCS, BMS, and several independent 
schools in the area. Should Gilman have 
gone the stricter route or is RPCS simply 
unwilling to acknowledge the prevalence 
of cell phones in its students lives? 
 Mr. Aaron Goldman thinks Gilman 
is heading in the right direction, “It’s 
always good to have an open mind, be 
reasonable...if things don’t work, try plan 
B or C…”. Mr. Goldman also agrees with 
much of the student body, saying, “Not 
much has changed in the school” follow-
ing the policy update. 
 Although cell phones have quickly 
taken over our lives, is it smart to permit 
them to enter our educational environ-
ment? Cell phones are full of social 
media distractions such as Snapchat 
and Instagram that seem like poison to 
our education-focused community, but 
cell phones are also incredibly powerful 
tools. Students can now manage emails, 
take pictures of notes, check Moodle, and 
do much more without needing to take 
out their laptops. 
 Although people have reacted to 
it somewhat differently, this new cell 
phone policy has not changed Gilman 
fundamentally. Students have used their 
phones throughout the school for years, 
and this policy only moves Gilman to the 
present; however, Gilman’s progressive-
ness regarding cell phones is an impor-
tant step and may lead the way to future 
policy changes such as clothing or hair. 
Perhaps this is our first introduction to 
a new, more forward-thinking Gilman.

On the week of April 21st, the Gilman News conducted a political survey. 343 students 
(roughly 74% percent of the total student body) responded to the survey. Results are 

displayed below.

Thornbery until Mr. Peter Julius, retired 
Chair of the History Department, came to 
Gilman.  Then, as Thornbery described, 
Mr. Julius took the program to the new 
height of an “AP Winter Jogging” cur-
riculum for the more athletically-inclined 
while Thornbery worked with the less 
athletic runners. In the 2000’s, the ath-
letic skills of the program “declined” and 
the program became even more “sympa-
thetic to non-athletes,” as Dr. Thornbery 
described it. He developed “Slacker 
Points,” as a way to motivate runners 
and offer incentives (such as days off) for 
those who sometimes go the extra mile on 
slacker (longer) runs.
 Dr. Thornbery suffers from Meniere’s 
Syndrome that first affected one ear in 
1998 and the other in 2009.  This led to 
severe hearing loss in recent years.  When 
someone approaches Doc in the hallway 
and starts talking, he puts up a hand and 
says, “Hold on a sec while I get my ear.”  
He  then pulls out a small device that one 
speaks into.  As his hearing worsened, Dr. 
Thornbery began using a system in which 
pairs of students would share a small 

microphone to speak into during class 
discussions that transferred the sound 
directly to Doc’s impaired ears.  He cred-
its his students “for working with [him] 
so [he] could still be an effective teacher” 
and Gilman for its support. Despite his 
hearing impediment, in-class discussion 
with Doc was always productive and free-
flowing. Dr. Thornbery always made an 
effort to educate those around him in how 
to best speak to, and communicate with, 
the hearing impaired.  
 Ms. Linda Trapp, a French teacher and 
friend of Dr. Thornbery, recently drafted 
a list of activities for Dr. Thornbery in 
retirement. They included, “He will con-
tinue giving advice – solicited and unso-
licited—to Gilman faculty and adminis-
trators” and making “cameo appearances 
at the winter jogging intramural, while 
crafting the definitive coaching guide to 
winter jogging.”
 While “one more year” Thornbery may 
be moving on, Gilman will not be able to 
get rid of him entirely. His legacy will live 
on through the Thornbery scholars who 
never seem to stop raving about who he 
would call, “their senile, old teacher.”

THORNBERY, continued
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THE CULVER MEMORIAL FOOTBALL CUP IS AWARDED ANNUALLY TO 
THE BEST VARSITY FOOTBALL PLAYER, IN THE OPINION OF THE COACHING 
STAFF: John Carroll Fitzgerald,Ellison Omari Jordan, Dorian Wayne 
Maddox

THE C.B. ALEXANDER, JR. WRESTLING CUP IS AWARDED ANNUALLY 
TO THE BEST VARSITY WRESTLER: Braeden Aristides Alevizatos   

THE EDWARD T. RUSSELL WRESTLING TROPHY IS AWARDED ANNU-
ALLY TO THE VARSITY WRESTLER WHO SCORES THE MOST POINTS IN THE 
MIAA WRESTLING TOURNAMENT: 
Braeden Aristides Alevizatos
Jacob Hunter Brummett

THE CLASS OF ’39 BASKETBALL TROPHY IS AWARDED ANNUALLY 
TO THE VARSITY BASKETBALL PLAYER WHO BEST COMBINES FAIR PLAY, 
LEADERSHIP, AND SKILL: Everett Juwan Winchester

THE TYLER CAMPBELL LACROSSE CUP IS AWARDED ANNUALLY TO 
THE MOST VALUABLE PLAYER TO HIS TEAM WHO HAS EXHIBITED LEAD-
ERSHIP AND TRUE SPORTSMANSHIP THROUGHOUT THE SEASON: 
Franklin Wade Oursler
David Matthew Sturtz

THE ALUMNI BASEBALL CUP IS AWARDED TO THE BASEBALL PLAYER 
WHO HAS BEEN OF THE GREATEST SERVICE TO HIS TEAM: 
John Carroll Fitzgerald

THE C. DAVID HARRIS, JR. TENNIS AWARD IS GIVEN TO THE VARSITY  
PLAYER WHO HAS CONTRIBUTED THE MOST TO HIS TEAM: 
Elijah Ismael Abass, Tyler Attwood Pantle

THE CREIGHTON HOCKEY AWARD IS AWARDED TO THE MEMBER OF 
THE VARSITY HOCKEY TEAM WHO BEST COMBINES ABILITY, SPORTSMAN-
SHIP, AND TEAM PLAY: 
Julian Stewart Finney, Thomas John Huber Jr., Kyle John Ogden

THE   SQUASH   AWARD, ESTABLISHED IN 1999, IS AWARDED TO THAT 
MEMBER OF THE VARSITY SQUASH TEAM WHO, IN THE OPINION OF THE 
COACHING STAFF, HAS MADE THE GREATEST CONTRIBUTION TO THE 
TEAM IN TERMS OF SPORTSMANSHIP, LEADERSHIP, AND PERFORMANCE 
IN COMPETITION: Mitchell Frederick Ford Jr.

THE DONALD HOFFMAN MEMORIAL CROSS COUNTRY CUP IS 
AWARDED TO THAT BOY WHO, IN THE OPINION OF THE COACH, HAS BEST 
COMBINED BOTH EFFORT AND ACHIEVEMENT IN THAT SPORT: 
Wolfgang Charles Drake

THE FRANK W. ANDREWS, JR. GOLF TROPHY IS AWARDED TO THE 
GOLFER WHO HAS BEST EXHIBITED LOYALTY, DEDICATION, AND ENTHU-
SIASM DURING THE SEASON: Charles Edward Young Jr., James McCor-
mick Webster IV

THE DR. PHILIP WHITTLESEY SOCCER TROPHY IS AWARDED TO THE 
SOCCER PLAYER WHO HAS MADE THE GREATEST CONTRIBUTION TO THE 
TEAM: Jacob Andrew Young

THE ALFRED H. WEEMS, JR. MEMORIAL TRACK AWARD IS AWARD-
ED TO THE TOP ACHIEVING JUNIOR OR SENIOR IN TRACK: Thomas Rich-
ard Diehl, Wolfgang Charles Drake, Dorian Wayne Maddox

THE MARGARET V. PERIN SWIMMING AWARD    IS    AWARDED TO 
THE VARSITY SWIMMER WHO HAS SHOWN THE GREATEST IM-
PROVEMENT AND MOST CONSISTENT EFFORT: Andrew Charles 
Blomquist

THE  INDOOR  TRACK AWARD IS AWARDED TO THAT MEMBER OF THE 
INDOOR TRACK TEAM  WHO, IN THE OPINION OF THE COACHING STAFF, 
HAS MADE THE GREATEST CONTRIBUTION TO THE TEAM IN TERMS OF 
SPORTSMANSHIP, LEADERSHIP AND PERFORMANCE IN COMPETITION: 
Thomas Richard Diehl, Wolfgang Charles Drake, Dorian Wayne Mad-
dox

THE WATER POLO AWARD IS AWARDED TO THAT MEMBER OF THE 
VARSITY WATER POLO TEAM WHO BEST DISPLAYS OUTSTANDING LEAD-
ERSHIP, SKILL, AND TEAM PLAY: James Peyton Sandberg

Congratulations
to Award Winners 2015–2016

THE VOLLEYBALL AWARD, ESTABLISHED IN 2004, IS AWARDED
TO THAT MEMBER OF THE VOLLEYBALL TEAM WHO, IN THE
OPINION OF THE COACHING STAFF, HAS MADE THE GREATEST
CONTRIBUTION TO THE TEAM IN TERMS OF SPORTSMANSHIP,
LEADERSHIP, AND PERFORMANCE IN COMPETITION: Derrick Jordan 
Covington, Alexander Raynolds Shafer

THE C. MARKLAND KELLEY, JR. ATHLETIC SERVICE AWARD IS 
AWARDED TO THE STUDENT WHO HAS BEST DEMONSTRATED OUTSTAND-
ING CHARACTERISTIC IN RENDERING SERVICE TO THE SCHOOL’S ATH-
LETIC AND/OR PHYSICAL EDUCATION PROGRAM. THE FOLLOWING CRITE-
RIA FOR SELECTION ARE USED: LEADERSHIP, PROMOTION OF ATHLETICS 
WITHIN THE SCHOOL, TEAMWORK, SPORTSMANSHIP, AND SCHOLARSHIP: 
John Carroll Fitzgerald

THE LEWIS OMER WOODWARD AWARD IS GIVEN TO THE MEMBER OF 
THE THIRD FORM WHO REVEALED IN LARGEST MEASURE QUALITIES OF 
LEADERSHIP, ENTHUSIASM, AND LOYALTY: Alexander Jordan Duh

THE THOMAS G. HARDIE III AWARD IS GIVEN TO A FOURTH FORMER 
WHO GIVES OF HIMSELF TO  OTHERS WITHOUT BEING ASKED, WHO HAS 
THE COURAGE TO STAND UP AND LIVE BY WHAT HE BELIEVES, AND WHO, 
EVEN AT AN AN EARLY AGE, IS DEDICATED TO HELPING OTHERS: James 
Piper Bond

THE BROWN UNIVERSITY ALUMNI BOOK AWARD IS PRESENTED TO 
THAT MEMBER OF THE JUNIOR CLASS WHO BEST COMBINES A HIGH DE-
GREE OF ABILITY IN ENGLISH EXPRESSION, BOTH WRITTEN AND SPOKEN, 
WITH THOSE PERSONAL QUALITIES WHICH GIVE PROMISE: Matthew Gor-
don Tomaselli

THE PRINCETON MATH PRIZE IS AWARDED TO THAT BOY WHO PRES-
ENTS THE BEST PAPER IN A SPECIAL MATH EXAMINATION SET BY THE 
MATH DEPARTMENT: Bradley Adam Levin

THE ST. JOHN’S COLLEGE ALUMNI ASSOCIATION BOOK AWARD 
IS PRESENTED TO AN OUTSTANDING FIFTH FORMER WHO POSSESSES A 
LOVE OF READING, AN EXEMPLARY ENTHUSIASM FOR LEARNING, AND AN 
EAGERNESS TO PURSUE UNDERSTANDING THROUGH DISCUSSION: Jason 
Paradies Moscow

THE UNIVERSITY OF VIRGINIA JEFFERSON BOOK AWARD IS TO GO 
TO THE FIFTH FORMER WHOSE EXTRAORDINARY ACADEMIC ACHIEVE-
MENT, EXTRACURRICULAR ACCOMPLISHMENTS, INTEGRITY, AND CHAR-
ACTER MARK HIM AS ONE OF SOCIETY’S FUTURE LEADERS: Matthew Gor-
don Tomaselli

THE WILLIAMS COLLEGE BOOK PRIZE IS GIVEN TO THAT STUDENT 
IN THE JUNIOR CLASS WHO HAS DEMONSTRATED GENERAL EXCEL-
LENCE IN HIS STUDIES AND WHO HAS EXHIBITED THE BEST COMBINA-
TION OF INTEREST IN AND UNDERSTANDING OF AMERICAN HISTORY: 
Aaron Cooper Slutkin

THE YALE BOOK PRIZE IS GIVEN ANNUALLY TO A MEMBER OF THE JU-
NIOR CLASS WHOSE HELPFULNESS AND SERVICE HAVE CONTRIBUTED TO 
THE WELFARE OF THE SCHOOL: Jordan Daniel Yaffe

THE HARVARD BOOK PRIZE IS PRESENTED BY THE HARVARD ALUMNI 
ASSOCIATION TO THAT FIFTH FORMER WHO IS DEEMED BY THE FACULTY 
TO BE MOST WORTHY BY REASON OF HIGH SCHOLARSHIP AND CHARAC-
TER: James Clayton Hebert

THE HARRY HARDIE ANGLO-AMERICAN PRIZE WAS ESTABLISHED BY 
MR. THOMAS G. HARDIE, CLASS OF 1939, TO ENCOURAGE ANGLO-AMERI-
CAN STUDENT EXCHANGES. THE PRIZES, IN THE FORM OF GRANTS, ARE 
GIVEN EACH YEAR TO ONE JUNIOR AT GILMAN SCHOOL AND ONE JUNIOR 
AT ST. EDWARD’S SCHOOL, OXFORD, ENGLAND, FOLLOWING COMPETI-
TION AND SELECTION BY A COMMITTEE:
Conrad Otto Clemens (Gilman), Nirmal Radekevitch (St. Edward’s), 
Jordan Daniel Yaffe (Gilman). Theo Ross (St. Edward’s)

THE RIEPE FAMILY EXCHANGE AT CHRIST’S HOSPITAL SENDS ONE UP-
PER SCHOOL STUDENT TO LIVE AND LEARN AT CHRIST’S SCHOOL, AN IN-
DEPENDENT BOARDING AND DAY SCHOOL, IN HORSHAM, WEST SUSSEX, 
ENGLAND FOR A PERIOD OF THREE TO FOUR WEEKS. THE SELECTED STU-
DENT, IN TURN, HOSTS A CHRIST’S HOSPITAL STUDENT AT GILMAN FOR A 
SIMILAR LENGTH OF TIME. STUDENTS APPLY THROUGH A COMPETITIVE 
APPLICATION PROCESS. JAMES S. AND GAIL RIEPE PP’ 94 HAVE GENEROUS-
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LY SUPPORTED THE CHRIST’S HOSPITAL SCHOOL EXCHANGE PROGRAM 
SINCE 2010: ANEESH SOOD (GILMAN), SIMRAN BAHRA (CHRIST’S 
HOSPITAL), ALEXANDER ROBINSON BAUMAN (GILMAN), ALEX 
BEEL (CHRIST’S HOSPITAL)  

JOSH T. MILLER AWARD, ESTABLISHED IN 2006 TO HONOR THE MEMO-
RY JOSHUA T. MILLER, CLASS OF 1991, RECOGNIZES A SENIOR WHO EXCELS 
IN THE AREA OF CREATIVE WRITING. THE PRIZE INCLUDES AN ENGRAVED 
PLATE AND ONE OF JOSH MILLER’S FAVORITE BOOKS, EITHER TENDER IS 
THE NIGHT  BY F. SCOTT FITZGERALD OR THE SUN ALSO RISES BY ERNEST 
HEMINGWAY: Michael Elijah Holmes

THE ARMSTRONG PRIZE FOR POETRY AND PROSE IS GIVEN TO THE 
BOYS WHO HAVE WRITTEN THE BEST IMAGINATIVE PROSE AND THE BEST 
LYRIC POETRY FOR THE SCHOOL’S LITERARY MAGAZINE
FOR PROSE: Aaron Joseph Cranston
FOR POETRY: Zain Wasi

THE CAMERON DEBATING MEDALLION IS GIVEN FOR EXCELLENCE IN 
DEBATING: August Robert Meny

THE MRS. J. CROSSAN COOPER DEBATING CUP IS GIVEN TO THE 
MEMBERS OF THE WINNING TEAM IN THE FINAL DEBATE: 
Aeropagus: Jason Paradies Moscow, Brian Robert Nelson, Matthew  
Gordon Tomaselli 

THE DR. JOHN M.T. FINNEY, SR., DEBATING MEDALLION IS PRE-
SENTED TO THE TWO BOYS JUDGED TO HAVE DELIVERED THE BEST DE-
BATES IN FINAL DEBATE, IRRESPECTIVE OF THE OUTCOME:
BEST SPEAKER: August Robert Meny
SECOND BEST: Jason Paradies Moscow

THE ELIZABETH WOOLSEY GILMAN PRIZE IS AWARDED ANNUALLY 
TO THE BOY IN ONE OF THE THREE UPPER FORMS WHO PASSES THE BEST 
EXAMINATION ON BOOKS, THE READING OF WHICH IS NOT REQUIRED AS 
PART OF THE SCHOOL CURRICULUM:
SENIOR PRIZE: Michael Cheng (11th)
JUNIOR PRIZE: Barrett Thomas Crawford (9th) 

THE ALEX RANDALL, JR., MEMORIAL PRIZE IS AWARDED TO THAT 
BOY WHO HAS BEEN OUTSTANDING FOR HIS INTEREST IN AND CONTRIBU-
TION TO LITERARY AND PUBLICATION ACTIVITIES: 
The Gilman News: Basil Paul Melissanos Apostolo

THE SIXTH FORM SPEAKING PRIZES ARE AWARDED TO THE BEST TWO 
SIXTH FORM SPEAKERS:
BEST SPEAKER: Wen Kai Wang
SECOND SPEAKER: August Robert Meny

THE JANVIER SCIENCE PRIZE IS AWARDED TO THAT FIFTH OR SIXTH 
FORMER WHO HAS EVIDENCED INTEREST AND ABILITY OF HIGH ORDER 
IN THE FIELD OF SCIENCE: Yixuan Pei

THE JAMES L. SINCLAIR MEMORIAL AWARD IS GIVEN TO A RISING SE-
NIOR WITH EXCELLENT CHARACTER WHO HAS EXCELLED IN MATHEMAT-
ICS, OR THE SCIENCES AT GILMAN AND INTENDS TO PURSUE A COLLEGE 
DEGREE IN MATHEMATICS, ENGINEERING, MEDICINE OR THE SCIENCES:  
James Clayton Hebert

THE RICHARD O’BRIEN PRIZE FOR PROFICIENCY IN FRENCH IS PRE-
SENTED TO THE BOY IN THE ADVANCED FRENCH CLASS DEEMED MOST 
PROFICIENT IN FRENCH: Christopher J. Song

THE EDWARD T. RUSSELL LATIN PRIZE IS AWARDED TO THE MEMBER 
OF THE JUNIOR OR SENIOR CLASS DEEMED TO BE MOST PROFICIENT IN 
LATIN: Nicholas Alexander Kuchar

THE CLIFFORD E. TAGGART SPANISH PRIZE IS AWARDED TO THE STU-
DENT WHO, BY HIS PROFICIENCY AND ENTHUSIASM, HAS CONTRIBUTED 
TO THE STUDY OF SPANISH AT GILMAN:  Adam Cameron Gray

THE HERBERT E. PICKETT PRIZE FOR GENERAL PROFICIENCY IN HIS-
TORY GOES TO THE BOY WHO HAS SHOWN THE GREATEST GENERAL IN-
TEREST AND PROFICIENCY IN HISTORY AS DISPLAYED NOT ONLY IN THE 
CLASSROOM BUT OUTSIDE AS WELL: David Matthew Sturtz

THE HAROLD HOLMES WRENN ART PRIZE IS AWARDED TO THE 
JUNIOR OR SENIOR, WHO IS JUDGED TO BE MOST DESERVING FOR 
HIS WORK IN ART:  Wen Kai Wang

THE CLASS OF 1952 DRAMA PRIZE IS AWARDED TO THAT STUDENT 
WHO HAS SHOWN EXCEPTIONAL INTEREST AND APTITUDE IN DRAMATICS 
DURING HIS SCHOOL CAREER: Basil Paul Melissanos Apostolo

THE DOROTHY BENJAMIN CARUSO MUSIC AWARD IS GIVEN TO THE 
JUNIOR OR SENIOR WHO, WITH DEDICATED ENDEAVOR AND RESPONSE 
TO TEACHING, HAS ACHIEVED A SUPERIOR UNDERSTANDING OF THE ART 
OF MUSIC: A’mon Kevin Griffin, Jeremy Noah Booth

THE ANNE GORDON BALDWIN MUSIC AWARD IS AWARDED TO THE 
BOY WHO HAS DEMONSTRATED EXCEPTIONAL TALENT IN PERFORMANCE 
OF MUSIC: Toshihiko Mori

THE ANDREW MITCHELL RITCHIE AWARD IS PRESENTED ANNUALLY 
TO THAT MEMBER OF THE UPPER SCHOOL WHO HAS BEEN OUTSTAND-
ING FOR HIS INTEREST AND ACHIEVEMENT IN THE ART OF COMPOSITION.  
THIS PRIZE IS INTENDED TO ENCOURAGE STUDENTS TO PURSUE THEIR 
INTERESTS IN COMPOSING AND THE STUDY OF COMPOSITIONAL TECH-
NIQUES:  Marcus Alexander Rose

THE C. HUNTLEY HILLIARD MEMORIAL AWARD, ESTABLISHED IN 
1992, IS GIVEN ANNUALLY TO THE BOY WHO HAS SHOWN EXCEPTIONAL 
ENTHUSIASM, ABILITY, AND HELPFULNESS IN THE SHOP: John Peterson 
Caspari, Christopher Alexis Kulik

THE GILMAN PARENTS ASSOCIATION COMMUNITY SERVICE 
AWARD IS PRESENTED TO THE UNDERCLASSMAN WHO HAS EXEMPLI-
FIED THE SPIRIT OF HUMANITY AND COMMITMENT TO OTHERS AND WHO 
IS DEEMED BY THE FACULTY TO HAVE FULFILLED TO THE HIGHEST DE-
GREE THE PURPOSE AND IDEALS OF THE PROGRAM: James Piper Bond

THE  LOUIS DAVIDOV MEMORIAL SERVICE AWARD IS AWARDED TO 
THE SENIOR DEEMED MOST WORTHY BY REASON OF FAITHFUL AND UN-
SELFISH SERVICE TO THE COMMUNITY: Adam Cameron Gray

THE CLASS OF 1977 COMMUNITY SERVICE AWARD ACKNOWLEDGES 
A MEMBER OF THE JUNIOR CLASS WHO HAS MADE THE MOST SIGNIFI-
CANT EFFORT OF SERVICE TO THE COMMUNITY OUTSIDE OF GILMAN: Jor-
dan Daniel Yaffe

THE D.K. ESTÉ FISHER NATURE STUDY AWARD IS GIVEN TO THAT 
BOY WHO, IN THE OPINION OF THE BIOLOGY TEACHERS AND THE CHAIR 
OF THE SCIENCE DEPARTMENT, HAS EVIDENCED BY HIS STUDY, READING, 
AND ACTIVITIES A HIGH LEVEL OF INTEREST AND UNDERSTANDING OF 
LIVING THINGS: Jay Merritt Eastman

THE  SCOTT B. DEUTSCHMAN  TEAMMATE  AWARD IS GIVEN BY THE 
PARENTS AND FRIENDS OF SCOTT DEUTSCHMAN, A MEMBER OF THE 
CLASS OF 1989, WHO DIED SUDDENLY OF A HEART ATTACK IN THE FALL 
OF 2002. THE AWARD IS GIVEN TO A MEMBER OF THE SENIOR CLASS WHO 
HAS DEMONSTRATED, THROUGHOUT HIS GILMAN CAREER, DEDICATION 
TO RELATIONSHIPS WITH TEAMMATES, AND A SELFLESS COMMITMENT 
TO TEAMWORK, TEAM UNITY, AND TEAM SUCCESS, QUALITIES THAT 
WERE UNFAILINGLY CHARACTERISTIC OF SCOTT DEUTSCHMAN: Stephen 
Joseph Spanellis

FACULTY AWARDS HAVE BEEN AWARDED EACH YEAR SINCE 1962 TO 
SINGLE OUT SOME SENIORS TO WHOM WE FEEL ESPECIALLY INDEBTED 
FOR ACTS OF HELPFULNESS TO THE SCHOOL AND UNSUNG CONTRIBU-
TIONS WHICH HAVE ADDED SIGNIFICANTLY TO THE SUCCESS OF THE 
YEAR: Asher Phillip Cox, Daniel Jeffery DeSmit, Thomas Richard Diehl, 
John Carroll Fitzgerald, August Robert Meny

THE WILLIAM CABELL BRUCE, JR. ATHLETIC PRIZE IS AWARDED AN-
NUALLY TO THE BOY MOST CONSPICUOUS FOR GENERAL PROFICIENCY IN 
ATHLETIC SPORTS AND EXERCISES: Dorian Wayne Maddox

THE DANIEL BAKER, JR. MEMORIAL AWARD IS GIVEN TO A SENIOR 
WHO, THROUGH THOUGHTFULNESS AND BY REASON OF HIS CHARACTER, 
HAS CONTRIBUTED TO THE WELFARE OF HIS FELLOW MAN: Basil Paul 
Melissanos Apostolo

THE EDWARD FENIMORE AWARD IS CONFERRED UPON THE SENIOR 
WHO HAS BEST EXEMPLIFIED THE CHARACTERISTICS OF COURAGE, DE-
TERMINATION, PERSEVERANCE, AND ACCOMPLISHMENT: Antonio Daniel 
Dupree Jr.

THE PETER PARROTT BLANCHARD AWARD IS AWARDED TO THAT 
BOY WHO, BY HIS CHEERFUL HELPFULNESS IN MANY WAYS, HAS GREATLY 
CONTRIBUTED TO SUCCESSFUL AND PLEASANT LIFE IN THE SCHOOL: Ste-
phen Joseph Spanellis

THE REDMOND C.S. FINNEY AWARD IS GIVEN TO THAT UPPER SCHOOL 
STUDENT WHO HAS DISTINGUISHED HIMSELF, THROUGH ACTION AND 
EXAMPLE, BY ENCOURAGING HARMONY THROUGH HIS DEDICATION TO 
AND PRACTICE OF THOSE HUMAN VALUES NECESSARY TO ELIMINATE 
RACISM, PREJUDICE, AND INTOLERANCE: Alexander Jareel Stephens

THE WILLIAM A. FISHER MEDALLION IS GIVEN TO THAT BOY WHO 
HAS RENDERED THE HIGHEST SERVICE TO THE SCHOOL BY LEADERSHIP 
BASED ON THE INFLUENCE OF HIS CHARACTER: Leonard Joseph Shapiro
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Let Us Know!
Email: thegilmannews@gmail.com

Phone: 410-323-3800 ext. 448
Visit Us Personally: Come to the Publab 
(GCT27) and talk to our staff (see page 2)

OR

School spirit is a very 
abstract term that gets 
thrown around often. The 
true essence of this phrase 
can mean different things 
to different people. Every 

year during the student body presi-
dential election season, school spirit 
is commonly brought up by many can-
didates; however,  it is rarely defined 
in a concrete manner. Zach Jones (’17)
remarked, “I feel like our spirit stops 
too early. Yes, we have spirit and get 
support to sporting events, but we 
have a lack of spirit when it comes to 
the arts. I think we need to spread our 
spirit beyond sporting events.” Newly- 
elected Student Body President, Matt 
Tomaselli (’17), plans to bring back the 
spirit committee to Gilman, which has 
fallen off the map in the last couple of 
years
 School spirit is something that all 
members of the Gilman community 

by brian nelson

share, even if they do not come out to 
every sporting event or coffee house. 
Former Student Body President L.J. 
Shapiro (’16) believes the best part about 
Gilman spirit, “is how everyone is there 
to support their peers, their classmates, 
their brothers. The magic of this year can 
be attributed to the untiring spirit and 
enthusiasm from the student body as a 
whole.”
 For me, school spirit all comes down to 
passion for Gilman, everything Gilman, 
ranging from athletics to anything else 
that a fellow Gilman student is passionate 
about. I always try to support everything 
my fellow greyhounds are interested in, 
not only their passions, but also their 
wellbeing. I believe that the Raiders are 
a prime example of how unique Gilman 
spirit is. Raiding has been a long-stand-
ing tradition at Gilman even though there 
are many members of the community 
who would not mind if it went away. It 
is something that many students look 

forward to participating in. Rising senior 
Matthew Katz noted that raiding “gets 
the energy and excitement for big events 
flowing. I’ve always anticipated raiding 
during my last year at Gilman and now it 
is nearly here, which is hard to believe.” 
 Obviously, the Gilman community 
extends beyond just the students to 
include teachers, staff members, and 
many others. A teacher new to Gilman 
this year, Mr. Cody Miles, feels spirit 
at Gilman, “is intrinsically linked with 
athletic events.” Mr. Miles agrees with 
Zach Jones that “more can be done to 
broaden the idea of school spirit to make 
it more inclusive of our entire community. 
Having spirit that supports each other 
in whatever endeavours those might be, 
and it doesn’t have to be an event that’s 
necessarily just sports.”
 Next year, President Tomaselli intends 
to reinvigorate the spirit club in a bold 
new way. Centered around the spirit com-
mittee will be students from each grade, 

outside of student council, who want 
to get the student body pumped up for 
events ranging from ‘It’s Academic’ to 
championship athletic contests. Toma-
selli also wants to bring back the spirit 
shirts that the Spirit Committee would 
be responsible for. 
 In the end, school spirit comes 
down to the effort and willingness of 
the student body to show up, and to 
make the conscious effort to support 
their brothers. While the leadership 
can encourage students to support 
each other, it ultimately comes down 
to students taking the time and the 
initiative to show up to performances, 
athletic competitions, and community 
events. President Tomaselli closed with 
the following remark, “[Spirit] is open 
to new, bold ideas and directions that 
we can take it in that have never been 
done before.” 

The Essence of School Spirit

inTeresTed in WriTing for The GilmaN News?
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Student Council 2016-2017
Student Body President Senior Class

Sophomore Class

Junior ClassA Letter From Your Next 
Student Body President

President
Vice President
Secretary
Treasurer

Lawson Menefee:
Aneesh Sood:

John Ball:
Brian Nelson:

President
Vice President
Secretary/Treasurer

Greg Diette:
Michael Brittingham:

Quinn Beagle:

President
Vice President
Secretary/Treasurer

Sam Jeppi:
Mac Webster:

Piper Bond:

Left to right: Brian Nelson, Aneesh Sood, Lawson Menefee, John Ball

Matt Tomaselli

Left to Right: Quinn Beagle, Greg Diette, Michael Brittingham

Left to right: Sam Jeppi, Mac Webster, Piper Bond

Gentlemen,

 After a little more than two weeks since the election, it is still difficult for me 
to articulate how honored, excited, and thankful I am to serve as our school 
president next year. 
 Let me first bid farewell to the Class of 2016. If nothing else, this year has 
proved that your title of “the worst class in fifty years” couldn’t be more of a 
misnomer. Your remarkable leadership has given us a truly memorable and fun 
school year. I only hope the Class of 2017 can and will step up and lead this school 
with as much pride and spirit as you all have. 
 Which brings me to next year. I know there is some incredible leadership in 
both the rising senior class and underclasses. I implore you all to find outlets to 
lead this school and to partake in the amazing, multifaceted spirit of Gilman. 
While my role in next year is important and I intend to pour every ounce of my 
energy into it, the role of the collective student body is far more important. No 
one person, or five Student Council members, alone can make a school year 
great; I implore you all to branch out and participate in everything you can and 
to take advantage of every opportunity Gilman has to offer. 
 Perhaps even more important is making your voice heard. The Student Council 
and I certainly have plenty of ideas for making this school year bold and unfor-
gettable, but we are only a few minds in a student body of close to 500. Please, 
if at any point you have an idea, concern, or simply a question, make it known. 
Talk to me or any member of the Student Council. In addition, I plan to put a 
box in Carey Hall where ideas can be submitted to the student council signed or 
anonymously. I hope that you will contribute as many ideas to this school year 
as does the Student Council. 
 The year ahead has a lot in store for us all, and as we look back on another year 
at Gilman, I hope we, together, can make the next one even more bold, spirited, 
and unforgettable. It has been a true pleasure of my experience at Gilman that 
every single day I have been able to find at least one thing to look forward to build 
my day around. Perhaps it was a game that night, an assembly, a club meeting, or 
even an enjoyable class; there was always one thing that I could look forward to 
as I woke up and got ready for school. If nothing else, that is my hope for every 
student this coming year- that he can wake up every single day and have at least 
one thing coming that day that he is genuinely excited to do. If we can capture 
that for every student, I am confident this school year will be a success. 
 
For now, have a restful and fun summer. Come back in the fall ready to be spirited, 
to be involved, to be bold, and to have an incredible school year. 

-Matt
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Sports By The Numbers

 2
athletes going to Stanford

513
maximum number of 

people tuned in to 
Greyhound TV at once

0 
conference losses by the 
championship-winning 

tennis team

3
the number of freshmen 

on Varsity Lacrosse in the 
past 10 years

5
Gilman alumni on UNC’s 

NCAA championship  
lacorsse team

14
home runs hit by the

 Varsity Baseball team

27
intramural sports offered 

by Gilman

3 
the number of MIAA cham-
pionships won by GIlman 

this year

8 
hours spent on the bus this 
Spring Break by the Varsity 

Lacrosse team

One of These is Not Like The Other

Being a black student at 
Gilman, I have found myself 
in situations in which I 
am the only black student 
among primarily white 
students. In some cases, I 

have found that my counterparts have 
lacked common decency: in their efforts 
to be funny, they have failed to be con-
scious of my race and culture. I have 
attended Gilman since the first grade; I 
have made many friends, some white, and 
this has allowed me to see and experience 
cultures that I had never experienced 
before. This can also be said about my 
friends; however, despite learning about 
different people and their cultures, some 
decide to poke fun and make jokes about 
how others carry themselves or how 
they perceive a group of people to carry 
themselves. Even after really getting to 
know a person different from oneself, 
stereotypes or judgements can create 
a mask that prohibits the person wear-
ing it from showing others who he or 
she really is, causing that person to feel 
misunderstood. 
 One place where I felt misunderstood 
the most was on the volleyball court. I 
have been playing since I arrived in the 
Upper School, and I have loved playing 

by Derrick covinGton the sport ever since Mr. Neil Gabbey, the 
then Middle School teacher who built the 
program at Gilman, asked me to play. I 
always saw myself as just another player 
in the program, but others, including 
some people in the program, saw me as 
a person of color playing a sport in which 
I did not belong. 
 During my four years as a volleyball 
player, I could count on one hand the 
number of black players that either tried 
out for or actually played on the JV and 
Varsity teams. Often I heard comments 
like, “Are you sure you’re in the right 
sport?” and, “Don’t take this sport from 
us, too.” While I understood that none 
of these comments were meant seri-
ously and meant more as jokes, they 
got old, especially after hearing them 
so frequently. It felt like because volley-
ball is not perceived as a sport popular 
among black people, what some students 
at Gilman have referred to as a “black 
sport,” I had no business trying to play or 
threaten others’ place just by participat-
ing in the sport. I was stereotyped and 
discouraged from playing a sport that 
meant a lot to me. 
 Another instance wherein I felt mar-
ginalized was when a playcall—referred 
to as “fist”—was freely adopted into the 
portrayal of the black power symbol. 
After one practice when the playcall 

was used excessively to make fun of the 
symbol, I began to feel isolated from the 
team. In the MIAA where there are not 
many African American volleyball play-
ers, I was starting to believe that I did 
not belong not only in the sport, but on 
Gilman’s team as well.  
 Because of these occurrences, I did 
not feel completely comfortable during 
the season, and this even led to conversa-
tions with adults and my friends in order 
to figure out why I felt like this and how 
this problem could be fixed. I even had 
conflicting thoughts on whether or not I 
should stay on the team. Again, I felt as 
though I was treated differently because 
of the color of my skin even though I 
believed that my race should not bring 
about any differences on the court.
 I often try to understand why these 
things happened in the manner that 
they did. Was I taking too much offense 
to things that were not serious, or was I 
being seen differently because of people’s 
prior perceptions and judgements of my 
race? I do not think that my peers and 
coach intentionally tried to make me feel 
differently or like I did not belong in the 
volleyball program. These things happen 
because of a lack of understanding of a 
certain person or culture, and because 
people do not know any better. 
 My experiences can become learning 

and teaching moments for those who do 
not understand certain parts of another’s 
culture. Looking back on what happened 
during the past volleyball season, I could 
have told my teammates how I felt when 
the black power gesture was made during 
practice. As I said before, I feel very com-
fortable here at Gilman. In order to see 
eye-to-eye, all of us must make the effort 
to learn about one another in such a way 
that we can all benefit from each other 
and at the same time avoid offending 
others in situations where no harm was 
meant. 
 To me, these issues that I have outlined 
are easy to fix. All of us have to have the 
common decency to respect one another 
and attempt to understand each other’s 
cultures so problems do not arise. There 
is nothing wrong with joking around, but 
there is a problem when people poke fun 
or make someone else feel uncomfort-
able by singling one out because of their 
race or culture. This is not supposed to 
be my idea to take on the issue of racism 
in the U.S.; I understand that there are 
many more factors that play a role in the 
oppression of certain people. However, 
I do think that here, in our community, 
differences can be settled if we show each 
other common decency and try to under-
stand people for who they are instead of 
perceiving them for what they should be. 


